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“I HAVE NO DOUBT THAT
THE WORK OF THE HOA HAS
BEEN TRANSFORMATIONAL IN
IMPROVING CHILDREN’S LIVES.”
As Chairman of the Hastings Opportunity Area (HOA), I am delighted
to write the forward for this report. The HOA has, over the last 4
years, worked in partnership with local multi-academy trusts, schools,
voluntary sector organisations, the district and county council and the
Clinical Commissioning Group to deliver improvements in outcomes for
children and young people in Hastings.
The 24 schools in Hastings, and small number of multi-academy trusts overseeing them,
have demonstrated why delivering place-based programmes can have such a significant
impact on improving partnership working and driving forward improvements for some
of our most disadvantaged children. The key to much of this work has been in the
development of effective and ongoing relationships with key individuals, developing and
instilling a culture of collaboration across all levels of the local infrastructure. This spans
the HOA Board, with its highly engaged and committed membership, through to the
development of effective learning networks across individual schools’ subject leads.
During year 4, we have been sharing learning of our evidence-based approaches
with local East Sussex schools and with a cluster of schools in Portsmouth.
As we begin year 5 of the HOA, our aim is to develop and sustain this culture of
collaboration across trusts, LA-maintained schools and other key partners in the
system, further embedding the work of the HOA so that progress can continue over
the coming years.
The HOA has enabled us to test out new ways of working within and across schools.
It has enabled schools and other partners to innovate and to embed effective models
of practice. It has allowed children and young people across Hastings to have the
opportunity to engage with new activities, to experience opportunities to broaden
their perspectives about the world of work and develop life skills. It is an exciting
collaboration, and one that would not have been possible without the passion and
commitment of my colleagues on the Partnership Board and the HOA team, who have
worked so hard to ensure that the children and young people of Hastings are given
every opportunity to achieve their potential.
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WHAT IS HASTINGS
OPPORTUNITY AREA?
In 2017, the Department for Education (DfE) launched the
Opportunity Area programme, with the aim of increasing
social mobility for children and young people in twelve
areas across the country. Hastings Opportunity Area
(HOA) is one of these twelve areas, and received £6m in
DfE funding for the first three years of the programme,
with a further £1.25m awarded for the additional fourth
year of the programme: 2020-21.

Why Hastings?
In 2017, Hastings was ranked 299th out of 324 districts on the
Social Mobility Index1. The index compared the chances that a
child from a disadvantaged background will do well at school
and get a good job. Whilst educational outcomes in the town
were improving in 2017, there was still much to be done to
ensure children and young people in Hastings were able to
reach their potential.

Delivering Opportunity for Hastings’ Young People:
Strength through Partnership
Each Opportunity Area established an independently-led
Partnership Board, bringing together talented and committed
individuals with relevant experience across local government,
education, business, health and voluntary and community
organisations. The Hastings’ Partnership Board, chaired by
Richard Meddings, provides vital oversight, support and
challenge to the delivery of the programme.

Aim of this report
The Hastings Opportunity Area Delivery Plan
2017-2020 was developed after consultation and
engagement with key partners in Hastings and the
wider area. It set out the key priorities for the initial
three years of the programme:

IMPROVING LITERACY

It also aims to highlight the wider impact of the programme,
not only by initiating systemic change across the town, but
also sharing learning with other areas facing similar challenges
with social mobility.

RAISING ATTAINMENT IN MATHS

The report has been separated into two sections;

IMPROVING MENTAL HEALTH
AND RESILIENCE
BROADENING HORIZONS AND
PREPARING FOR WORK
Alongside these key priority areas, the delivery
plan committed to a critical underpinning theme of
improving attendance.
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This report provides a summary of the HOA programme
of activity across the priority areas for improvement and
highlights some of the progress that we have seen in terms
of outcomes for the town’s children and young people.

1

The initial three years of the programme - 2017-2020
- including the impact of the Covid-19 pandemic in
year 3 (2019/20 academic year)

2

The fourth year of the programme – 2020/21. During
the fourth year, a fifth priority area of ‘Recovery’ was
added, which provided support for Hastings’ young people
following Covid-19 pandemic.

The Impact of the Covid-19 Pandemic
The Covid-19 pandemic meant that most national
examinations and assessments for the 2019-2020 and
2020-2021 academic years did not go ahead as planned.
Consequently, national data is unavailable in respect of
children and young people’s attainment, attendance or
exclusions since 2019.

We have looked at other ways in which to report on the
impact of our initiatives, including:
• Regular reporting from schools, trusts and other
organisations involved in the programme
• Data on the number of children and young people that
have benefitted from initiatives
• Local data from participating schools demonstrating
impact
• Case studies from young people who have participated in
the programme, to capture the student voice.
Much of the information contained in the report has been
drawn directly from end of project reports from trusts,
schools and community providers. It has not been externally
validated but is each trust or school’s account of the impact
of the HOA funding on their pupils or staff. This is not
therefore a formal evaluation report, but rather an account
of the learning that we have been able to draw together from
schools and community organisations about the programme
and its impact.
Our aim is that this report will provide an idea of the
engagement and dedication of all those involved in the
programme in driving forward improvements for Hastings’
children and young people.
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“THE HOA HAS GIVEN US A SPACE
TO DO THINGS DIFFERENTLY, TO
INNOVATE, TO TEST THINGS OUT.
IT HAS ALLOWED US TO TRY OUT
THINGS WE ALWAYS WANTED TO
TRY, BUT DIDN’T HAVE THE TIME
OR THE SPACE.”
Secondary School Principal, Hastings

SUMMARY
2018-2020

66.4%

of disadvantage pupils at
KS2 in Hastings reached the
expected standard in reading

77.8%

of children at KS2 reached the
expected standard in Maths

5 DAYS

A key impact of the literacy and maths programmes
delivered in schools has been implementing evidence- based
programmes focused on improving the quality of teaching
and learning and on support and coaching for staff to embed
these. Programmes of shared learning have supported
schools to prioritise improvements in their approaches to
literacy and maths, which have in turn had a positive impact
on pupils’ confidence, enjoyment and progress, particularly
for disadvantaged pupils.

338

Addressing the growing mental health needs of children
and young people was highlighted by all agencies as a core
issue for the programme. The multi-pronged programme of
one-to one and group work support for parents, children and
young people as well as the award-winning i-Rock service,
complemented by a programme of training and support for
school staff, has made valuable contributions to providing
much needed support in this area.

i-Rock increased service
availability to 5 days a week,
doubling the number of young
people accessing it

pupils accessed additional
one to one support from
key workers for emerging
emotional well-being issues

450

enrichment programmes
involving 42 different activities
were delivered across
Hastings schools

26

community providers
delivered 64 enrichment
programmes, involving 44
different activities
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Since the HOA began, we have seen an improving picture in
the educational outcomes of our children and young people,
particularly for those who are disadvantaged. 2017 to 2019
attainment data shows a positive trajectory for schools across
Hastings, particularly for disadvantaged pupils at Key Stage
2(KS2)2, where attainment in maths and literacy exceeded
national levels. Progress in maths at primary level outpaced
East Sussex and the national average. Progress at Key Stage
4(KS4)3 across Hastings schools was also promising in English
and maths.

The Broadening Horizons programme was also able to make a
significant contribution to increasing opportunities and raising
the aspirations of Hastings’ children and young people. All
schools and colleges in Hastings engaged in the programme;
delivering 450 programmes to provide 10,300 enrichment
sessions in 2018-19 and 8,285 enrichment sessions in 201920 up to March 20204. 26 community providers delivered 64
community projects, which involved 44 different activities. In
year 4, a focused programme of school and community-based
enrichment activities was delivered, supporting children and
young people in maintaining relationships with peers within
the community and to re-engage with schools. Schools and
community providers were extremely positive about being able
to deliver tailored support to vulnerable pupils and its impact.

In response to the pandemic, the HOA reprioritised its
programmes in year 3 and year 4. This enabled schools,
community and voluntary providers and our local authority
partners to support schools, families and individual children
and young people in addressing the immediate challenges of
Covid-19 and partial school closures. Existing programmes
refocused activities; many moving services ‘on-line’ often at
a robust pace, to ensure continued delivery of their services
to children and families in need. Other programmes, such
as the provision of attendance key workers in schools
through the Education Futures Trust, refocused activities
from an in-school focus on attendance to providing support
to vulnerable families within their homes; providing key
additional capacity to deliver welfare checks, learning
resources and food parcels.
The year 4 focus on recovery enabled trusts and schools to
design programmes that specifically addressed the bespoke
needs of pupils at their school, providing targeted support
to vulnerable pupils.
One of the key impacts of the HOA has been a change in
the culture of engagement in the town, from one of schools
and trusts operating largely in silos, to one of increasing
collaboration. Trusts, schools and other agencies have
worked together on common programmes to deliver
improvements in practice; in the quality of teaching and
learning, in approaches to attendance, and in how and
where services were delivered to maximise the benefit for
vulnerable children and young people.
This culture of collaboration has been evident at all levels;
from a highly engaged and effective Partnership Board,
well-attended and enthusiastic working groups, through to
individual schools, community organisations and businesses
working together in new ways to deliver locally owned
programmes tailored to meet the specific needs of children
and young people in Hastings.
Crucial to this change in culture has been the support
and drive of all those working in schools, voluntary sector
organisations, local businesses, and in children’s social
care and in children’s health. All parties have worked
tirelessly over the course of the programme to date - and
particularly during the pandemic - to enable children and
young people living in Hastings to thrive and succeed.

PG 7

HOA PROGRAMME YEARS 1-3
IMPROVING LITERACY
What was the problem?

So what did we do?

In 2016, prior to the establishment of the Hastings
Opportunity Area, literacy standards for Hastings’ children
were significantly behind that of their peers nationally.
Progress for pupils across Hastings’ primary and secondary
schools, particularly disadvantaged pupils was significantly
below their peers:

We implemented a multi-strand literacy improvement
programme which included early years settings, schools, and
community and voluntary providers working with children and
families across the town.

54%

More than half (54%) of disadvantaged
pupils were leaving primary school with a
reading level below the expected standard

65%

Only 65% of Hastings’ secondary school
pupils achieved a GCSE grade C or above
in English, compared with 75% nationally.
Fewer than half (48%) of disadvantaged
pupils achieved a GCSE grade C or above
in English.

A number of schools in Hastings were using evidence-based
approaches which were improving children’s literacy levels.
Voluntary and community sector organisations were also
active in raising the profile of reading for young people in
the town.
Our aim was to build on this, ensuring that every child in
Hastings would be successful in reading at age-appropriate
levels and given opportunities to engage in and enjoy
reading regularly.

Early Years
Early Communication Support Workers
Funding allowed the East Sussex Health Visiting and Children’s
Centre team to appoint three Early Communication Support
Workers. This provided support for practitioners to develop
their skills in children’s speech and language development as
well as delivering interventions with children at risk of delay
due to weak language skills.

87%

LITERACY
STATISTICS

87% of Hastings’ early years
settings - including all 5 nursery
classes based in schools - engaged
with the programme. The project
delivered:

20

• 95 ‘Toddler Talks’ sessions (one to one
discussions with families using a Language
Checker)

20 schools delivered
evidence based programmes
to support improved literacy

• 34 Language through Play interventions
• 11 Bookstart Corner interventions

20,000

• 2 Stay and Play sessions with a language focus
• CPD71: The team provided information and training
at 71 Staff meetings.
Source: Hastings Opportunity Area
delivery plan 2017: Department for
Education - Social Mobility Delivery
Plan - Hastings

“HASTINGS OPPORTUNITY AREA
HAS BUILT RELATIONSHIPS
BETWEEN THE SCHOOLS INVOLVED
IN THE LITERACY PROGRAMME. WE
NOW HAVE NETWORKS TO SHARE
IDEAS IN THE FUTURE.”

books were distributed
to 6,000 children across
the town

86%

of practitioners who engaged
with the early years speech
and language programme,
reported they had increased
their confidence since the
programme started

Head Teacher Sandown Primary school
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HOA PROGRAMME YEARS 1-3
IMPROVING LITERACY
Literacy Fund

Accelerated Reader

A literacy fund supported early years settings, schools and
trusts across Hastings to implement evidence-based literacy
programmes. 18 schools and a voluntary sector partnership
were awarded funding. This included:

Ark Castledown implemented Accelerated Reader(AR)7 as
part of the ‘Millionaires Club’; a programme including training
for staff from Ark’s regional lead, implementing Accelerated
Reader and parental engagement workshops. Accelerated
Reader was set up in year groups 2-6 for all groups on the
school’s Read, Write, Intervention Programme. Training was
delivered to all staff, alongside workshops on implementation.

Real Creative project
Delivered by the Fellowship of St Nicholas and Culture
Shift, the project brought together creative and early years
practitioners in eight early years settings to implement a
speech and communication skills development programme.
The project supported parents and children at risk of
impoverished language.

Mind the Word Gap
Sandown Primary School led on this programme with other
local schools to enhance pupils’ vocabulary and improve
comprehension and fluency skills. The project worked across
a number of primary schools in Hastings and one secondary
school: the Hastings Academy.

Destination Reader5 and Daily Supported Reader6
The Diocese of Chichester Trust used HOA funding to
further embed the successful Daily Supported Reader and
Destination Reader in its 4 primary schools. Funding also
enabled the University of Brighton Academies Trust to
implement Destination Reader in five of its primary schools,
working with All Saints Primary Academy to support the
programme’s implementation. The priority was to improve
pupil reading outcomes across the trust. Children in Key Stage
2 were exposed to a wide range of different reading texts at
an appropriate level to challenge and develop their language
capability.

Ore Village implemented Accelerated Reader during 2019-20.
The school’s library was set up to facilitate the programme,
and all staff received training prior to the partial school
closures due to Covid.
In addition, a range of other programmes were implemented
across Hastings’ primary schools such as training for teaching
assistants to improve children’s speech and language skills,
and Easy Peasy – a programme that focuses on supporting
parents with children in KS1 on to play with their children to
develop communication, language and self-regulation skills.

Secondary school literacy programmes
Hastings’ three secondary schools used funding to implement
a range of programmes for pupils struggling with literacy,
including Accelerated Reader, Lexonik and Bedrock Learning.
Ark Alexandra also used funding to address gaps in pupils’
vocabulary across the transition from KS2 to KS3 and
throughout the secondary curriculum.

Get Hastings Reading Campaign

This campaign ‘Read Your Way’, included:

The town-wide campaign promoted literacy through
events, free books and workshops. Highlights included:

• local family and literacy events delivered in local
community venues for example Hollington Literacy event,
a literacy event at Pocket Park, Education Futures Trust
Fun day and Ore Community Centre Fund day

• a poetry bus tour of 5 primary schools,
• popular Radio One DJ, Greg James launching his new ‘Kid
Normal’ book to over 600 primary pupils
• training 20 literacy champions to engage with children and
parents in deprived areas of Hastings
• themed assemblies hosted by story-tellers and speakers
delivered in 13 schools; and
• a Lost Words Trail, to engage pupils and their families in
reading.

• reading sessions in schools
• Word Cafes, informal events delivered in secondary schools
for young people to meet and be inspired by writers
• introducing reading corners in locations across the town,
including I-Rock and Hastings United Football club; and
• distributing free books to children.

In Autumn 2019, a partnership of local providers led by the
Education Futures Trust delivered a more locally focused
literacy campaign promoting a love of reading amongst
children and young people in the most deprived areas of
the town.
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HOA PROGRAMME YEARS 1-3
IMPROVING LITERACY
Progress since 2016

Secondary phase – Key Stage 4 (age 16)
At Key Stage Four in 2018-19 Hastings schools also made significant progress in English.

Primary phase – Key Stage 2 (age 11)
In 2017-18 the percentage of children across Hastings who reached the expected level of literacy at KS2 increased by 13.1%,
to 74.5%. In 2019 this decreased slightly to 72.9%, although it is noted that the percentage decreased nationally by 2%.
Progress for disadvantaged pupils at Key Stage 2 was particularly positive.
72.9% of pupils at KS2 reached the
expected standard in reading, compared
to 73.2% nationally39.

72.9%
nationally

66.4%
in Hastings

in Hastings

In 2019, disadvantaged pupils at KS2
exceeded the national average with 66.4%
of pupils reaching the expected standard
in reading.

Key Stage 2 results - Reading: All pupils

Key Stage 2 results - Reading: Disadvantaged pupils
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“THANK YOU SO MUCH FOR ALL
YOUR HELP AND ADVICE THIS YEAR. IT HAS
CERTAINLY MADE SUCH A DIFFERENCE
TO OUR NURSERY.”

66.3%

There was an increase of 2.1 percentage points to 66% of pupils achieved a
grade 9-4 in English at GCSE in comparison to an East Sussex increase of
1.4 percentage points to 74.9% and a national increase of 0.2%, from 75.5%.

Key Stage 4 results: English 9-4

The gap, of 9.6%, between Hastings results and those
nationally, demonstrates the significant improvements
still required at Key Stage 4, for Hastings schools to reach
national average attainment rates.
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Covid-19: Performance Data 2019/2020
Due to the impact of the COVID-19 pandemic, school exams
and assessments did not take place in the 2019/20 academic
year. This lack of data impacted on our ability to review
progress in the third year of the programme (2019/20).
However, qualitative and quantitative data collated during
the course of these projects demonstrates that schools have
valued this additional support and that pupils have benefitted
from these interventions at what was a challenging time for all.

We have set out below, examples of the impact of
individual projects.

Early Years support workers

86%

Of the 28 settings who engaged with the
programme, 86% of practitioners reported
that they had increased their confidence
since the programme started8

•

285 children were identified as experiencing speech and
language difficulties during the course of the project

•

The team offered information and training on the East
Sussex Early Years Speech, Language and Communication
pathway and resources at 71 team meetings

• 5 nursery classes in schools engaged with the programme.
“This will benefit the practice a lot, and the children
will learn more as they won’t be getting confused
with how many words I use.”
Practitioner feedback

Practitioner feedback (Dec 2019)
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HOA PROGRAMME YEARS 1-3
IMPROVING LITERACY
Real Creative9

Destination Reader

•

As a result of the project, 60% of parents reported that
they read or shared a book with their child ‘most days

•

The number of children identifying more than 3 letters in
print increased from 18% at the start of the project, to
60% at the end

The University of Brighton Trust (UoBT) adopted Destination
Reader across its primary schools, implementing a structured
approach to daily reading in schools. UoBT schools reported
that the impact of the project was:

•

The number of children who could say or sing several
song rhymes increased from 45% to 79%.
“Home visits played a significant part in developing
children’s confidence through building extra familiarity
between children and the Early Years practitioners,
We’ve all noticed how much more confident the 6
children are in the nursery, wanting to talk to us adults
as well as their friends.” Early Years Practitioner,
Hollington

Mind the Word Gap10
The two Hastings primary schools involved in the programme
reported an increase in the number of pupils achieving the
expected standard in reading at KS2.
•

Sandown Primary School saw 85.5% of pupils achieving
the expected standard in year 6 – an increase in 4% from
the previous year11

•

St Paul’s Primary School saw 86.4% achieving the
expected standard in reading, an increase of 2% from the
previous year.

Further positive outcomes of the project were a marked
improvement in writing for pupils at both of these schools;
Sandown achieved a 7% improvement and St Pauls a 10%
improvement on the previous academic year.
“S is writing shopping lists in a scrapbook, telling his
Mum what he had written. He sits in the trolley with his
shopping list and crosses off everything. It’s really nice
if you involve them.” Parent, Hollington resident

•

improved pupil’s engagement and interest in reading
sessions

•

an increase in pupils’ reading variety and stamina

•

improved teacher and teaching assistant confidence in the
teaching of reading.

Feedback from schools involved in the project included:
“Following Training staff have a greater understanding
of the Reading skills and strategies to develop pupil’s
comprehension skills. Reading lessons are more
meaningful and purposeful.” Ros Collett, Principal
Churchwood Primary Academy

The St Leonard’s Academy (TSLA)
Lexonik Sound vocabularly training12

Lexonik Vocabulary supports subject teaching of vocabulary
across the curriculum. This whole class resource allows
teachers and schools to implement a school-wide approach
to the teaching of literacy. Using MidYIS13 reading scores,
180 pupils from Years 7, 8 and 9 at the St Leonard’s Academy
were pre-selected for sound training intervention. The pupils
had reading ages of between one to four years below their
biological age. TSLA used HOA funding for Lexonik to run a
six week intervention for three year groups: years 7, 8 and 9.
The school carried out pre- and post intervention testing to
measure the impact of the programme.
The impact of the sound training was significant in all three
year groups, with the most significant levels of progress
recorded with Year 9 and Year 7.
“In Year 8, 50% of pupils are reading at or above their
benchmark level.” St Leonards Academy literacy Lead

Accelerated Reader

Accelerated Reader was introduced for year 7 and 8 students
in TSLA, including pupils accessing the learning resource
centre which supports pupils returning to mainstream
school. The English team was trained in how to administer
the programme. Star14 Reading tests were completed by all
Year 7 and 8 pupils to establish their correct reading levels.
All students were given a free book as part of the Literacy
Strategy. The impact of Covid-19 and school closure resulted
in the school being unable to measure the impact of this
intervention using assessment data. However, the school
reported improved engagement in reading and a positive
response to the AR quizzes; a core part of the programme
that students undertake to ensure the validity of outcomes.

The impact of Covid 19 pandemic

“A brilliant idea. So good to see the children excited by
reading. They don’t have enough books in their lives.”
Ore Village Primary Academy
20,000 books were distributed amongst 6000 children across
the town.
During the pandemic, the campaign ‘Read Your Way’
refocused its activities, delivering on-line and distributing
books to children and families in their homes. For example,
the Word Cafes refocused their project online, reaching 137
young people from Hastings Academy, Ark Alexandra and
Saxon Mount, with 88% of them rating the events as very
good or excellent16..

The impact of the Covid-19 pandemic and partial school
closures has had an impact on implementing literacy
programmes, however many schools continued to deliver
their programme virtually, conducting online staff training and
purchasing online reading books for pupils to access, such as
MYon15 from Accelerated Reader.

Families highlighted the impact that accessing books
during this period had on their children:

For example, following the partial closure of schools Ark
Castledown school focused on a blended approach to
implement its Accelerated Reader programme; with online
delivery for some pupils using Myon, an on-line version of the
AR books. During the Covid-19 lockdown period, 76% of Y6
pupils accessed MYon before returning to school.

Impact of the Literacy programme overall

Ore Village school was also able to move to online training
for staff delivering Accelerated Reader in March 21, however,
limitations on the sharing of hardware such as iPads and
laptops for children’s quizzing impacted on the programme’s
effectiveness during this period. The school however,
remained committed to the programme’s implementation
from September 21.

For the first time, schools across Hastings from different
trusts were implementing the same programmes and
promoting a consistent approach to literacy across schools.
School leaders and teachers have reported an increased
professional dialogue around the teaching of literacy, with
subject leads having access to a wider pool of expertise in
which to share learning.

Get Hastings Reading Campaign

A great drive and commitment to excellent teaching in respect
of literacy and English has developed across Hastings’ schools.
This is seen in improved results at KS2 and KS4, particularly
significant improvements in literacy for disadvantaged pupils.

Prior to the Covid-19 pandemic, the literacy campaign,
brought literacy events and access to books to families
living in Hastings’ most deprived wards.
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These were well received by schools and families:

“The children were really pleased with the books and
felt special.” “My son’s reading improved immensely
during this time. It was so great to be able to have a
selection to offer him…”
Alongside improvements in individual pupils’ progress, the
literacy programme has had a significant impact on the profile
given to improving literacy and engaging with reading across
Hastings schools and within the town.
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HOA PROGRAMME YEARS 1-3
IMPROVING MATHS
What was the issue?

Hastings Maths Project

In 2016, achievement in maths in Hastings was low across
all Key Stages:

The project provided the following expert support to 12
schools (primary, secondary, special schools and the college)
across Hastings:

59%

At KS2, only 59% of pupils achieved the
expected standard in maths compared
with 70% nationally

48%

Fewer than half (48%) of disadvantaged
pupils achieved the expected standard in
maths at KS2

• At secondary school, disadvantaged pupils achieved more
than half a GCSE grade lower than their peers in maths
• Pupils made less progress in maths than their peers
nationally at all four mainstream secondary schools in
Hastings
• By age nineteen, only 43.5% of disadvantaged pupils had
achieved level 2 (GCSE grade C equivalent) in maths.

2019
IMPROVEMENTS
IN MATHS

77.8%

“...STAFF NOW DEMONSTRATE A
GREATER ABILITY TO ASSESS AT
THE POINT OF LEARNING AND
MOVE PUPILS FORWARD WITH
THEIR LEARNING.”

of pupils reached the
expected standard in Maths
at Key Stage 2

What did we do?
A number of primary schools across the town had been
working with the Sussex Maths Hub to adopt Teaching for
Mastery approaches, and had seen attainment in maths
improve. Other schools were also introducing Mastery
Approaches. We wanted to build on this success. We
developed a cross-trust proposal for the Strategic School
Improvement Fund 2017-18 to develop and implement the
Hastings Maths Project, a programme to introduce and
embed Mastery Approaches across a wider group of schools
in Hastings.

• A dedicated Mathematics specialist leader in education
(SLE) for each school
• 4 days of in-person specialist leader in education (SLE)
for each school and 4 half days virtual SLE support for
each school to:
- develop a personalised development plan for the
school, written by the SLE and school’s maths lead
- support schools develop great practice in the teaching
of maths focusing on the accurate use of mathematical
language, use of multiple representations, deepening
student thinking, and problem solving; and
- build a sustainable development cycle within each
school allowing current members of staff to develop
their coaching and planning skills in order to support
new and inexperienced members of the team.
• Funding for the purchase of manipulatives
• Funding for teacher cover to allow for school visits
• A series of ‘teach meets’ for maths leads within schools to
come together, to review common issues of concern and
access learning on core issues
• A celebratory Teach meets at the end of each year for
schools to come together and share their successes.

From 2018 onwards the HOA funded the project, initially
focused on KS2 and KS3 in 2018/19 and expanding to include
KS1 and KS4 in year three (2019/20).

68.8%

of disadvantaged pupils
reached the expected standard
in maths at Key Stage 2

Ark Little Ridge School
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HOA PROGRAMME YEARS 1-3
IMPROVING MATHS
What was the impact?
Improvement across Hastings’ primary schools involved in
Mastery Approaches (measured in 2018-19 as outcomes
at KS2) significantly outpaced the East Sussex and the
national average. Analysis of the KS2 results for 2018-19
demonstrates a clear link between those schools engaged
in Mastery Approaches and improvements in maths
scores. This improvement is particularly marked for
disadvantaged pupils.
The percentage of Hastings’ pupils reaching the expected
standard in maths at the end of KS2 was 59% in 2016, and

77.7%
in Hastings

In 2019, 77.8% of pupils reached the
expected standard in Maths at Key
stage 2.

began an upwards trajectory throughout the first three
years of the Opportunity area programme to 77.8% in
2019, above the East Sussex average of 75.3% but still
below the national average of 79.1%.
KS2 attainment for disadvantaged pupils also followed
an upwards trajectory over the first three years of the
programme. In 2016, only 48% of disadvantaged pupils
reached the expected standard in Maths at the end of KS2.
By 2019, this figure was 68.6%, above both the East Sussex
and national average of attainment for disadvantaged pupils.

68.6%
in Hastings

In 2019, 68.6% of disadvantaged pupils
reached the expected standard in maths
at Key Stage 2, above both the East
Sussex and the national average.

Key Stage 2 results - Maths: All pupils

Key Stage 2 results - Maths: Disadvantaged pupils
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Improvements in maths across the secondary schools in 2018-19 were also marked and whilst not as significant as those at
primary phrase, demonstrates a positive trajectory on attainment in GCSE for Hastings’ pupils. In 2017, 55.5% of Hastings’
pupils achieved a grade 9-4 in maths at GCSE, below both the East Sussex and national average. This had increased to 60.4%
by 2019, a figure still below both the local and national average, but nonetheless a step in the right direction.

55.5%

2018

2019

60.4%

In 2019, 60.4% of pupils had achieved a
grade 9-4 at GCSE.

GCSE results grades 9-4 Maths40

GCSE results grades 9-5 Maths
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In 2017, 55.5% of Hastings’ pupils
achieved a grade 9-4 in maths at GCSE.
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Get Further17 Project

Impact of the ‘Get Further’ Curriculum project

In year 3 of the programme (2019-20), the Hastings Maths
Project expanded its reach to include students re-sitting
Maths GCSE at East Sussex College, Hastings. Get Further,
a charity which matches student retaking GCSE Maths and
English to tutors, was commissioned to develop a bespoke
curriculum for students retaking Maths GCSE, with the aim
of providing each student with the support needed for them
to achieve a grade 4. The ‘Get Further’ project continued into
year 4 of the programme 2020-21.

Each student conducted a baseline assessment in October
2019 using a past examination paper. In late January 2020,
students sat a follow-up assessment, again using a past
examination paper.
Comparing results from the two assessments, the
project saw:
• 80% of students had improved their score between
assessments
• 55% of students had improved their score by at least half
a grade
• 45% of students had moved up a grade boundary.
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IMPROVING MATHS

“...MATHEMATICAL LANGUAGE
HAS IMPROVED CONSIDERABLY
AMONG STAFF AND STUDENTS.
MANIPULATIVES HAVE BEEN
INTRODUCED TO ALL KEY
STAGES AND THE BENEFITS TO
ENGAGEMENT FROM STUDENTS
WERE INCREDIBLY POSITIVE.”
Ark Helenswood

Changes in practice as a result of the Hastings
Maths Project
A particularly positive impact of the Hastings Maths Project
can be seen in the confidence levels of teachers in teaching
maths. A Hastings Maths project survey of 70 maths teachers,
at the end of the 2019/20 Academic Year, reported that:
• 93% felt more confidence in delivering maths lessons
• 75% felt that students at their school ‘attain well in maths’
(+18%)
• 77% felt that students at their school ‘make good
progress in maths’.
The project has resulted in increased confidence in leadership
and the development of effective approaches to teaching
maths across Hastings schools. Teachers are more confident in
their subject knowledge. Pupils confidence in the subject has
increased which in turn has led to greater levels of enjoyment
and engagement with maths across Hastings schools.
“As a result of the project we have been able to
develop the effective use of manipulatives and embed
this across EYFS-YR5. Staff now demonstrate a greater
ability to assess at the point of learning and move
pupils forward with their learning.”
Ark Little Ridge School
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“As a result of the programme, the school has been
able to develop a clear strategy for teaching mastery
in Key Stage 2. Teachers’ confidence levels for
challenging higher attainers was increased thanks to
the co-planning sessions and children’s engagement in
maths has improved, with greater resilience to attempt
more challenging problems, in both year 3 and year 6.”
Hollington Primary Academy
‘‘As a result of the project, mathematical language has
improved considerably amongst staff and students.
Manipulatives have been introduced to all Key Stages
and the benefits to engagement from students were
incredibly positive. It helped students see why in many
cases and give meaning to the lesson. The numeracy
intervention team had more confidence in applying a
mastery approach during catch-up sessions. This has
been a really useful programme for our school.”
Ark Helenswood
“As a result of the programme, Year 3 and 4 teachers
successfully developed their maths planning to include
questioning, challenge and multiple representations.
Pupils are positive about their maths lessons. Pupils
who are ‘working towards’ made accelerated progress
therefore closing the gap between them and their
peers. Maths has a higher profile in the academy now.”
Robsack Wood Primary Academy
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MENTAL HEALTH
What was the issue?

What was the impact?

During local consultations before the Opportunity area
programme began, children’s mental health was identified
as a pressing priority. Schools reported that pupils were
presenting with mental health and emotional wellbeing
concerns from a much younger age, and with little or no
access to early intervention support.

As a result of the project, all young people accessing
i-Rock are now offered a brief intervention alongside
advice and guidance on self-management. This has reduced
the number of young people i-Rock refers for a more
intensive intervention.

What did we do?
The Partnership Board approved a programme of work
which included:
• further expansion of the award winning i-Rock
Service for 14-25 year olds;
• developing a service for younger children (aged
9-14) experiencing emotional well-being issues, to
be delivered through schools;
• expanding the existing parenting programme
• delivering a training and support programme across
Hastings schools, developing whole-school approaches to
promoting mental health.

Expansion of the i-Rock service
In November 2018, i-Rock increased
service availability to 5 days a week,
doubling the number of young people
accessing the service. Between
November 2018 and August 2020,
i-Rock was available to young people
5 days a week, continuing to provide
the service online during lockdown when other services
unfortunately had to pause.

“I always recommend i-Rock to students/parents, such
a great service!”
“It’s a great service and a real lifeline.”
“Thank you so much – the support we are receiving
from you guys is excellent and so much appreciated.”

IMPROVEMENTS
IN MENTAL HEALTH
2018-20

“Staff have treated B and myself with the utmost
respect, being empathic and non-judgemental. B said
for the first time that she felt heard.”

Emotional well-being key work service for
9-14 year-olds with emerging emotional
well-being needs

99%

An emotional well-being keywork service was delivered
in 11 schools with the highest level of need.18 The service
was delivered by East Sussex County Council’s Early Help
Service. The service provided one to one and group work
interventions and drop-in sessions for children and young
people aged 9-14 with emerging emotional well-being needs.
The service also provided signposting and advice for pupils
requiring more specialist or intensive support.

of young people accessing the
i-rock service said they would
recommend i-rock to a friend

17

schools accessed additional
support and training to develop
their whole school approach to
supporting children’s emotional
well-being

• In 1919/20 Hastings i-Rock supported between 62 and 120
individual and new young people per month.
• 99% of young people accessing the service have said that
they would recommend the service to a friend and we
have received a range of feedback.
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“THANK YOU SO MUCH! THE SUPPORT
WE ARE RECEIVING FROM YOU
GUYS IS EXCELLENT AND SO MUCH
APPRECIATED.”

82%

of students, who accessed one
to one support through the
key work service, reported a
reduction in their total anxiety
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What was the impact?

Expanding the existing Parenting programme

• 338 pupils accessed additional one to one support from
key workers for emerging emotional well-being issues
(approx. 17% of the 9-14 age group in the targeted
schools)

Open for parents - a parenting support service – delivered
through ESCC Early help Service, was commissioned to
increase access to parenting programmes in Hastings.
The core of the Parenting Support offer was the Positive
Parenting Programme (Triple P), which seeks to equip
parents with practical strategies to build strong relationships
with their children, confidently manage their behaviour and
prevent problems from developing or escalating. A parenting
practitioner was linked to each school, and parents were
offered a range of seminars, training and one-to-one support
to address any emerging concerns about their children or
their parenting.

• 82% of those accessing this support demonstrated an
improvement in previously self-reported anxiety levels
• 82% reported an improvement in previously self-reported
anxiety and depression levels
• 206 pupils accessed support through group work
• 890 (largely secondary school pupils) accessed support
through drop-in sessions at their school19.
The service was well received by schools, pupils, and their
families, with almost universally positive feedback around key
workers’ skills and adaptability, the integration of the service
and added value into schools.
“I feel that there has been a good improvement since
the key worker became involved. We have appreciated
the support she has offered to J but also to us as
parents. It has made us look at situations differently
and make a change. Thank you.”
“The opportunity for young people with possible
emerging mental health needs to have some oneto-one time just for them, where they are listened
to closely, with respect and without judgement is
invaluable. The range of strategies which the young
people have been introduced to and encouraged to use
by the key workers have proved effective in helping to
develop resilience, reduce anxiety and build a sense
of self-worth. For parents, this support has provided
reassurance, support and hope.”
Designated Safeguarding Lead at The St Leonards
Academy (Mainstream Secondary)

Between September 2018 and August 2020, 2,445 parents
engaged in the Triple P programmes at Levels 2 to 5.
• 1,637 parents took part in level 2 , the Brief Primary Care
session (one-off conversations between a practitioner
and a parent using a Triple P tip sheet)
• 616 took part in level 3 primary care one-to-one
interventions, plus discussion groups
• 160 parents took part in level 4 the Standard Triple P
sessions involving more intensive one-to-one support
• 32 parents took part in the level 5, intensive support for
families with complex needs.
Feedback gathered from parents and school staff indicates
the service was well received, with almost universally
positive feedback. Schools felt that the service had been
very well integrated and parents who completed structured
programmes, left with a better range of tools and strategies
and were more confident in their parenting abilities.

Feedback from parents:
“Our practitioner was so positive and knowledgeable
and helped us to feel that we weren’t alone. She gave
us confidence and really seemed to understand what
we were going through.”
“It is difficult to put into words the difference that
this program has made to our family life. We have
far fewer violent outbursts, fewer tantrums and a
much more harmonious home. Of course, there are
still incidents, but we now know how to resolve them
quickly and calmly.”
“Life was so hard before this course and I really felt
we wouldn’t be able to carry on for much longer.
The course has helped me regain control and rebuild
wonderful relationships with my children.”

Specialist training and support for schools and families
HOA funded The Early Help service supported by SWIFT20 to
design and embed specialist training and support for parents
and professionals in respect of vulnerable young people in the
following categories:
• Children and young people living in families where there is
domestic violence
• Children and young people experiencing, or at risk of
sexually harmful behaviour from other young people
• Young people at risk of involvement in knife crime.
The SWIFT service
Funding was awarded to establish Operation Encompass21, a
service which provides timely information to schools by the
police regarding incidents of domestic abuse. All Hastings
schools signed up to this service. In addition, Hastings
Opportunity Area provided funding for a bespoke online
resource toolkit and accompanying training to assist schools
in supporting families affected by domestic violence. The
toolkit was shared with all Hastings’ schools.
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Funding from the HOA also enabled SWIFT to provide
schools with support and guidance on how to respond to
harmful sexual behavior issues. Working with schools,
SWIFT developed:
• the ‘Guided Conversations Toolkit’ to assist schools
in tackling concerns about sexual abuse, including
peer on peer harmful sexual behaviour
• an educational guide “Puzzled about Porn” for
young people
• a booklet for parents on how to communicate
with their children about pornography.
15 schools across Hastings participated in training
on the use of these toolkits.
kNOwKnives Crime Awareness Project
HOA provided funding to kNOwKnives, a knife crime
awareness project delivered by East Sussex County Council’s
Youth Services team. The team delivered over 140 Awareness
and early intervention sessions, reaching all 3 mainstream
secondary schools pupils and 1 special school in Hastings,
delivering across every year group. All 3 mainstream
secondary schools also took up the offer of additional
roadshows. Roadshows included assemblies and staffed
information stalls at lunch breaks in communal areas.
Sussex Coast college invited the project to work within their
specialist tutoring groups with post-16 students identified as
risk of being involved in knife crime.
Alongside school-based sessions, the project delivered 100
detached youth work, youth club and 1;1 awareness sessions
to young people.
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Whole-school approach training and support
programme
The HOA established a programme for schools to develop
staff confidence in delivering whole-school approaches22
to children’s mental health and emotional wellbeing,
including:
• All schools in Hastings attended an initial seminar
organised by the HOA team to discuss children’s mental
health
• Support to schools to complete a self assessment review
of their approach to promoting children’s emotional
wellbeing. 19 schools completed this
• The HOA team commissioned Boingboing23, an
independent mental health organisation, to support
schools implement the priorities emerging from their
self-assessment. Boingboing also provided support on
delivering emotional well-being elements of the PHSE
curriculum, offering additional training and support for
staff around children’s emotional well-being
• The HOA team funded Mental Health First Aid Training for
staff in 20 schools across Hastings, with 64 staff members
engaging in the 2 day training to become Mental Health
First Aid practitioners.

Flexible approaches to supporting schools – Covid-19
When the Covid-19 pandemic hit in 2020, staff capacity for
schools to engage with training and support was reduced.
As a response, Boingboing adapted its support package,
producing a number of online materials and resources for
schools including training films, RSHE (Relationship, sex,
and health education) weekly virtual surgeries, resources to
promote staff well-being, live online twilight training, as well as
tip sheets for parents. This package was complemented by a
social media campaign.

“OUR PRACTITIONER WAS SO
POSITIVE AND KNOWLEDGEABLE
AND HELPED US TO FEEL THAT
WE WEREN’T ALONE. SHE GAVE
US CONFIDENCE AND REALLY
SEEMED TO UNDERSTAND WHAT
WE WERE GOING THROUGH.”
Parent

Impact
Boingboing initiated engagement with 15 schools exceeding
the 12 school target and reaching more than 50% of Hastings’
schools.
Feedback24 collated from engaged schools was positive,
showing school staff felt better equipped and more confident
to address their priority areas of concern and reported
increased personal and social wellbeing in work.
“Advice and visits have been a great help for staff and
pupils here at Dudley. Feedback from the recent pupil
voice activity enabled us to assess and put in place
further support for our children, particular how to
develop and enhance our zones of regulation support.”
Dudley Infant Academy
“Staff feedback has been universally positive –
parents have reported that they felt very supported
throughout lockdown.” Christchurch CE Primary
Academy

“STAFF FEEDBACK HAS BEEN
UNIVERSALLY POSITIVE PARENTS HAVE REPORTED THAT
THEY FELT VERY SUPPORTED
THROUGHOUT LOCKDOWN.”

Consultation with the HOA emotional wellbeing working
group and with the Partnership Board firmly supported
continuation of this priority area into Year 4.

Christchurch Primary school
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What was the problem?

Young Ambassadors Programme

In 2016/2017, Hastings Opportunity Area ran a series of
consultations with interested parties25 to establish the key
contributors to low educational outcomes and academic
underperformance in the town26. The findings were:

My Trust27 were funded to develop a young Ambassadors
programme, supporting children and young people to
actively engage with the HOA and to contribute their views
and expertise to key aspects of the HOA programme’s
development and delivery. Between September 2018 and
October 2020 more than 30 local young people aged between
12 and 18 years volunteered their time to meet, host local
youth engagement events and develop and co-ordinate the
delivery of a youth activity grants scheme.

• Lack of aspiration
• Poor awareness of employability skills or purpose to
their education
• Little understanding of the world of work
• Limited experience and engagement beyond the home
and the classroom.
We knew that too many disadvantaged children in our area
were not being offered the opportunities to participate in
extra-curricular activities, and that much work needed to be
done to boost the confidence and raise the aspirations of
disadvantaged children and young people in our town.

What did we do?
HOA funding provided two enrichment co-ordinators who led
a programme of work focussing on:
• providing funding to establish a Hastings Youth
Ambassadors’ Programme
• supporting schools to deliver programmes of enrichment
for all pupils, particularly focused on disadvantaged pupils
• supporting community organisations across Hastings
to deliver enrichment and positive activities for
disadvantaged children and young people in the most
deprived areas of Hastings
• delivering a programme of aspirational activities in schools
enabling children and young people to develop self-belief,
broaden their horizons, and engage in cultural and workrelated activities
• developing an online learning platform - The Badge
Bonanza - for primary schools, encouraging year 6
students to engage with enrichment activities and visit
places of interest outside of school.
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“WE ARE SO PROUD AND
EXCITED TO BE ABLE TO HAVE
SUPPORTED THESE AMAZING
PROJECTS. YOUNG PEOPLE
HAVE GREAT IDEAS AND THIS
WAS AN OPPORTUNITY FOR
THEM TO ACTUALLY MAKE A
DIFFERENCE THEMSELVES.”

The 5-12 fund28 launched in May 2019 funded 6 groups to
enhance the availability of free activities for 5 to 12 year olds,
including a dance project and an eco-gardening project. The
Social Mobility Fund29 launched in September 2019 distributed
funding to local youth groups for projects to improve social
mobility, where projects were run directly by young people.
90 young people attended the promotional event to launch
the funding and 6 projects were established including
an LGBTQ youth club, a mental health support group, a
multicultural food event and a travel campaign.
“We are so proud and excited to be able to have
supported these amazing projects”, Young people have
great ideas and this was a brilliant opportunity for
them to actually make a difference themselves.”

Schools programme
All schools in Hastings proactively engaged in
delivering enrichment programmes for children
attending their schools:

6,000
children
engaged

More than 450 programmes
involving 42 different activities were
delivered across Hastings schools,
with over 25,000 places taken up
and approximately 6,000 children
engaged in additional enrichment
activities through schools70.

Schools delivered a wide range of programmes including:

Impact

• 14 schools delivered outdoor activity type programmes
including environmental/conservation activities, outdoor
and adventurous activities, forest schools and gardening

Teachers reported evidence of improved confidence, better
attitudes to school, improved engagement and in some cases
improved resilience, attendance and less behavioural issues30.

• 20 schools delivered creative activities including music,
dance, drama, story writing, and cooking etc

Jonathan Morris Principal of Silverdale said: “The HOA
enrichment funding has enabled the school to build on a
strong sports tradition and provide a broad and balanced
programme of activities to interest all children. We have
learnt how to boost engagement of our most disadvantaged
and previously poor attenders, who are now amongst the
first to sign up. There has been extremely positive parental
feedback on all the extra curricular clubs we have offered.”.

• 23 schools delivered additional sporting activities
including major games like football, netball, as well as
other games such as badminton, tennis, golf and martial
arts including judo and jujitsu
• 15 schools delivered STEM (science, technology,
engineering and maths activities) and IT activities such as
web design, ‘raspberry pi’ construction
• 7 delivered leadership activities such as Duke of
Edinburgh, Sports leaders and playground leaders.

Robsack Wood Academy highlighted that Rock Steady
was often the highlight of the pupil’s week and something
they worked hard to remain a part of it through regular
attendance. “Engagement in the classroom has had a marked
improvement with children feeling more confident and
motivated and a child has begun to put his hand up in class
and contribute when before he wouldn’t do this, another
child has begun to ask for help when needed when before she
struggled to share her ideas” Robsack Wood Academy Trust
teacher.
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“Sandown school has always recognised the
importance of enrichment activities for their high level
of disadvantaged pupils. We have used the funding to
broaden provision in terms both of range of activities
but also to increase the number of pupils involved.”
Mr Charlie Lindsay Headteacher Sandown Primary
A survey of children taking part in activities indicated that
over 90% children enjoyed the activities.31
“I’ve never had the chance to do golf before and its
great, I really want to do more and play when I get
older.” J at Ark Alexandra Year 10
“I really like coming to art after school, it is calm and
helps me relax especially if I’ve had a bad day.” R from
St Leonards Primary
“The sports leadership award has helped my
confidence and I really enjoyed teaching younger
children how to do the skills even if they are a bit
cheeky’ I think I’d like to be a coach in the future.”
A from Ark Alexandra year 8
Parent surveys as part of the evaluation process reported
that over 90% of parents said their children were happier
and more confident.32 Schools commented on positive
relationships between school and home through positive
messages sent home about enrichment engagement which
helped manage the pupils in other aspects of school life.
“My kids love coming to school for the gardening club
and have grown sunflowers at home in our garden.”
Parent year 5 & 6 children

Community provision programmes
During 2018-20, 26 community
providers delivered 64 programmes,
involving 44 different activities,
children
such as performing and creative
engaged
arts, sports, cooking, outdoor
and adventurous activities delivered by a range of
providers including Education Futures Trust, Eggtooth,
Culture Shift, Active Hastings, YMCA and Albion in the
Community. Programmes were delivered in term time
evenings, schools holidays and at weekends.

6,000

Children and young people accessed over 6,000 sessions,
over with 60% of sessions accessed by disadvantaged
students. That percentage rose to 79% for the 2019 summer
programme33 which delivered exclusively in the nine most
deprived wards.
Providers were tasked with delivering within Hastings most
deprived communities, and many rose to the challenge.
Example of the provision delivered include:
• Source Park, Europe’s largest underground skate park,
used HOA funding to extend their coaching programme
to deliver ‘pop up’ sessions in all nine
of Hastings most deprived wards over the Summer. More
than 200 children took part and were also given the
chance to attend and be coached by the Source Park for
free
• Active Hastings, delivered a variety of outdoor multisports sessions in a number of locations across Hastings
including Rock Lane and Linley Drive. These ‘drop in’
sessions enabled children to access sessions such as ‘Girls
Getting Active’, fitness raves and tennis sessions. Over
900 children took part in the sessions over the 2 Summer
holiday sessions.
Survey results from the programme indicate that 86% of
young people had positive attitudes to activities and around
77% said they had more confidence and motivation to
engage34.
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Aspirational visits
• 600 children from 10 schools visited Kidzania (an indoor
careers based theme park for children to try different job
experiences)
• 17 schools had visits from motivational speakers (a range
of speakers who have overcome barriers to success)who
addressed between them more than 6,600 students. 85%
of students were very positive about the speakers. 66%
of students felt they had boosted their aspiration and
confidence to act
• Nearly 5,500 children benefitted from a motivational
day delivered by an Olympic athlete mentor and more
than 400 children (with a very high percentage of
disadvantaged children and young people) have taken
part in follow- up workshops around positive mind sets
and improving motivation and attitudes.
“It was the best assembly we have ever had.” Carly Welsh,
Principal, The Baird

Hastings Opportunity Days
Over 50 local employers and
businesses took part in the
Hastings Opportunity Day,
local
delivering hands on sessions and
employers
discussions relating to routes into
employment. Over 680 year 10s and 11s took part
in the Day in 2018 and 19.

50

Quinn, a Year 11 student, said: “From all the information
they gave us it made me realise I wanted to do physiotherapy
instead of personal training.”
“Participating students worked harder in class afterwards
because they were motivated to achieve the grades they
needed for their career,” said Graham Morris, Careers Leader
of Ark William Parker Academy. He added: “Students will be
biting my hand off to attend in the future! Over 200 students
took part in the ‘Virtual event’ delivered in 2020. Feedback
from students about the day was extremely positive.
Badge Bonanza
Badge Bozanza (a web-based platform to encourage
children to visit a range of venues participate in activities in
order to win badges and prizes) was rolled out in 8 schools
with over 440 students signed up. The platform provided
a range of online learning opportunities, competitions and
wellbeing support through the pandemic for the benefit of
children. Over 1,986 badges were awarded to young people
taking part.
“Having a purpose to visit places in Hastings for
the first time, like the Museum, pier, library and the
Jerwood to allow my son to collect virtual badges
but also to see what’s on our doorstep was amazing. I
never knew about these places.” Parent.

• Students signed up for industry workshops, including
3D design, social media, politics, conservation and
sports leadership. Enterprise Advisers, from a range
of industries, such as manufacturer Marshall-Tufflex,
accountants Ashdown Hurrey, media consultant Tony
Dillon and business advisors the Let’s Do Business Group,
provided interactive workshops to showcase their
industry.

PG 31

HOA PROGRAMME YEARS 1-3
BROADENING HORIZONS
Impact of the programme overall
An important impact of the programme has been the
increased collaboration across providers and schools to meet
the needs of vulnerable pupils. For example Hastings Priory
cricket club sent cricket coaches into schools to introduce
children to cricket, they have invited them to attend HOA
funded Hastings wide activities at Horntye Park and included
free membership for 3 months for newcomers.
Programmes in some schools have become self-sustaining,
with schools training staff, parents or community volunteers
to run the clubs. Christchurch Primary Academy have
trained 3 staff to deliver Forest Schools which means that all
children can access the benefits of forest school activities on
a regular basis.
Another impact has been related to improved academic
outcomes and personal development. Two of the secondary
schools, Ark Alexandra and The St Leonards Academy, chose
to put enrichment at the heart of their student personal
development programmes to include structured enrichment
opportunities both within and beyond the curriculum. This
approach was supported by HOA funding to enable these
skills-based programmes to become embedded within the
schools curricular. This resulted in almost all Year 7 and 8
children in these schools accessing in planned additional
enrichment activities.
Unfortunately, before the programmes could become really
embedded and demonstrate impact the National Lockdown
from March 2020 and changes in school leadership at both
Ark Alexandra and The St Leonards Academy resulted in
these programmes being reduced in scope. Both schools are
however, continuing to deliver a rich variety of enrichment
programmes across their schools, utilising their HOA funding
to deliver this.
HOA funding has enabled a change of culture towards one of
positive engagement and expectation amongst children and
families to participate in enrichment activities.

It has supported the development of a Hastings wide
approach to the delivery of enrichment activities for
vulnerable children, with community providers and
schools working collaboratively together through the HOA
co-ordinators, to be able to deliver co-ordinated programmes
of activity in those areas of greatest need. This collaborative
approach has enabled vulnerable children and families to
access activities in familiar and well-known settings, and from
this, to build confidence and trust.

Ms Carly Welsh, Prinicpal
The Baird Primary Academy

Emergency Response to Covid-19
In response to the Covid-19 pandemic and the first lockdown
period, the Partnership Board approved that funding designed
for Broadening Horizons and other activities be repurposed
for immediate Covid-19 related support. Funding was used to
support schools, children and young people and their families
during this challenging time.

We funded a range of additional support through
HOA funding, including:
• Providing Free School Meal Vouchers for more
than 288 families at risk of ‘food poverty’ across 21
school over a 14 week period
• The Education Futures Trust employed 4 additional
key workers, working across the 9 primary schools
in Hastings which did not have access to key work
support through other HOA-funded initiatives. The
key workers provided additional ‘welfare visits’,
hands-on support and the delivery of food parcels
and books to over 80 families in Hastings
• We provided funding to Get Hastings Reading to
deliver 3,500 additional books to 1,000 children and
vulnerable families in Hastings
• We provided additional IT support for pupils in KS1
who required computers and or dongles to access
on-line learning. This enabled 9 schools to purchase
approximately 181 computer/IT devices dongles to
assist pupils who had limited access to IT
• In February 2021, over 600 enrichment resource
packs were provided to children and YP across
KS1,2,3, via 17 schools and HOA
• In July 2020, over 850 enrichment resource packs
were provided to children and YP across KS1,2,3,
via 17 schools and HOA keyworkers.
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“PARENTS REALLY LIKED
THE PROGRAMMES, NOT
SIMPLY FROM A CHILD CARE
PERSPECTIVE BUT BECAUSE
OF THE NEW OPPORTUNITIES
THEIR CHILDREN GOT THAT
THEY WOULDN’T NORMALLY
HAVE THE CHANCE TO DO.”

Feedback from schools
“Parents are really appreciative of this support.”
Carly Welch, The Baird Primary Academy
“Many thanks. The vouchers are well received by our
families.” Amanda Jagot, Saxon Mount School
“Can I thank you for putting together and delivering
the enrichment packs. They are of high quality and
contain a great variety of activities which will (fingers
crossed) engage our very needy children here at
Christchurch. We have a huge number still at home
and some are really doing well at keeping in contact
and completing remote learning. These packs will be
very helpful over the long summer break and will be a
step towards helping re-engage children in preparation
for their return in September.” Susannah Singh,
Principal Christchurch CE Primary Academy
“Thank you so much. These vouchers are really making
a difference.” Teresa Paterson - St Leonards Primary
Academy
“I would like to thank you on behalf of our school and
the families you are supporting. This money is really
making a difference to those in need.” Claire O’Rourke,
St Mary Star of the Sea Catholic Primary School
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BROADENING HORIZONS, THE
CAREERS AND ENTERPRISE
COMPANY (CEC)
What was the problem?
Consultations with young people at the start of the Opportunity Areas programme
revealed that they wanted better careers advice and guidance. Employers in the town
also identified the need for young people to have improved employability skills. We
knew that young people needed more exposure to the ‘world of work’ in order to raise
aspirations and inspire our young people to strive for success.

What did we do?
The CEC is the national body for careers education in England, delivering support to
schools and colleges to deliver modern, 21st century careers education. The CEC
provided funding for an Enterprise Coordinator to work with schools to improve
careers and links with local businesses . Using the Gatsby Charitable Foundation’s ‘Eight
Benchmarks’ of best practice, the Enterprise Coordinator worked with schools and
colleges to assess current careers provision, enabling schools to pinpoint the support
they needed by identifying any gaps in current practice. Each school was also matched
with an Enterprise Adviser, a volunteer from the business community, who worked with
the school and the Enterprise Coordinator on developing the careers, employability
and enterprise strategy and to enable pupils to access employer encounters to raise
aspirations and broaden their horizons. The CEC made a commitment for all Hastings’
secondary school and college pupils to receive at least four meaningful employer
encounters by July 2020.

Open Doors Visits

Work Experience

Pupils from Hastings schools were invited to take part in
Open Doors visits to local employers across the county
and further afield. Hastings employers such as Marshall
Tufflex, General Dynamics, Let’s Do Business and Hastings
Museum hosted groups of students, giving them an insight
in to the world of work.

There was been a marked increase in school take-up of
work experience in Hastings schools, with ten times the
number of students in Hastings accessing work experience
by 2021 compared to 2016.

Visit to Canary Wharf
Examples of a ‘meaningful’ encounters with employers

• Experiences of the workplace		
• Help with interview practice		

34,835
employer
encounters
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• Mentoring
• CV writing

Between Sept 2017 – July 2020, students accessed 34,835
employer encounters, 161% of target achieved.
The Hastings Opportunity Area Board also committed to
exposing primary school children to their first encounters with
the world of work, as we knew early engagement was vital.

Year 9 students, had the opportunity to visit Canary
Wharf in London in June 2019 to get a taste of the career
opportunities that exist within large corporates beyond
their home town. The day, organised jointy with the
HOA team, enabled 106 students to visit staff in offices
including Citibank, ANZ Bank, Clearstream, Fitch Ratings
and Barclays.
Reflecting on the day, Cordelia MacMillan, Assistant
Principal at Hastings Academy commented, “the students
were blown over, stepping out of the Tube, looking up at
the sky scrapers, to what felt like New York - it was a step
into unknown territory. But actually it was a real reality
check because meeting people like Action Jackson, and
the workers at City Bank they realised that was a future
they could easily have...” One student commented, ” I’m
not actually sure what I’d like to do when I’m older so I
was hoping this trip would open my eyes up to new stuff.
I didn’t really have any idea what jobs go on in Canary
Wharf - I thought it would be some office jobs, security
and receptionists.”

Cornerstone Employers
Alongside this support, we identified nine cornerstone
employers across the town who were already
committed to investing in our young people - Marshall
Tufflex, Hastings Borough Council, Lets Do Business,
East Sussex County Council, Love Local jobs, Astec
Computing, Hastings Direct, Talkative Online and
Hastings Contemporary. We also established a network of
volunteers from the business community who could act as
ambassadors and support partnerships between schools
and businesses.
Career Leader Training
Career leader training, termly CPD sessions and forums
delivered by the Enterprise Coordinator and East Sussex
Careers Hub have raised the profile of Careers Leaders.
It has enabled them to share best practice, input on the
development of resources on the Careers East Sussex
website, and support the embedding of careers in the
curriculum. Pupils now have access to labour market
information and an Employability Passport to support the
development of essential soft skills through the website.
In turn, this investment has been passed directly to your
young people who have been supported in their decisionmaking for life post-16.
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Sharing learning across Hastings schools
An important impact of the programme was supporting
schools to share learning through presenting at CPD
Careers events. The Careers Hub Lead school, Saxon
Mount, presented on supporting young people with Special
Educational Needs and Disabilities (SEND).

The impact of the work with schools through CPD training
for staff and providing enhanced employer encounters for
young people in Hastings secondary and special schools and
the FE college is demonstrated in the improvements made by
schools and the college against the ‘Gatsby Benchmarks’ since
June 2018.

Academy Student Outcomes Manager,
The St Leonard’s Academy

HOA Gatsby Benchmark average 2018-2021

The 8 Gatsby Benchmarks
of Good Career Guidance

100

1. A stable careers programme

80

2. Learning from career and labour
market information

60

3. Addressing the needs of each
pupil

40

4. Linking curriculum learning to
careers
5. Encounters with employers and
employees

20
0

6. Experiences of workplaces

1

2

Average for June 2018

3

4

5

6

Average for July 2020

“Students who have had an experience of the world
of work return to school with more confidence and
self-awareness; this can only help them with their
future careers paths. We had students going to a
variety of different businesses and all of the students
had a valuable experience, opening their eyes to life
after school and skills that are needed for the world of
work.” Academy Student Outcomes Manager,
The St Leonard’s Academy
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“STUDENTS WHO HAVE HAD AN
EXPERIENCE OF THE WORLD
OF WORK RETURN TO SCHOOL
WITH MORE CONFIDENCE AND
SELF-AWARENESS; THIS CAN
ONLY HELP THEM WITH THEIR
FUTURE CAREERS PATHS...”

7

8

7. Encounters with further and
higher education
8. Personal guidance

“I really enjoyed my work experience at a local primary
school. Working in a professional environment with
colleagues, being punctual and helping the children
with school work was both beneficial and fun to do.
From this I would consider a career in education. I
think work experience is a brilliant opportunity to
explore a career path and gain confidence/ skills such
as communication; I would definitely recommend to all
year 10s.” Student, The St Leonard’s Academy
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SUPPORTING SCHOOLS WITH ATTENDANCE
What was the issue?

What did we do?

In 2016, Hastings’ primary schools had the lowest level of
attendance amongst all primary schools nationally, with
rates of persistent absence in a number of schools being
over 20%. Hastings mainstream secondary schools also
faced significant attendance challenges. Our delivery plan
highlighted improving attendance as a key cross-cutting
priority of the programme.

We established a working group made up of representatives
from Hastings schools, East Sussex County Council, Housing
Associations, police and voluntary sector partners. Working
collaboratively, we developed a programme to support
schools in improving attendance. The programme included:
• funding for East Sussex County Council Education
Support, Behaviour and Attendance Service (ESBAS) to
provide:
- an enhanced early intervention support service
- to pilot a fast track prosecution and fixed penalty
process for parents whose children had 10
unauthorised absence sessions in a 6 week period

ATTENDANCE
2017-2019

• an Attendance Fund, used to enable schools and partners
to pilot in-school projects promoting positive attendance
• a Hastings-wide charter to improve attendance, setting
out a core set of principles and expectations around
promoting positive attendance for all schools and colleges
• a Hastings-wide attendance communications campaign
promoting good attendance across Hastings schools.

95.4%

overall attendance rates across
Hastings Primary schools
increased to 95.4%

“THE CHARTER HAS SUPPORTED
OUR SCHOOL TO HOLD THE LINE
WITH CHALLENGING FAMILIES TO
IMPROVE ATTENDANCE AND TO
TAKE JOINT RESPONSIBILITY TO
SUPPORT THE AIMS OF THE TOWN
WIDE ATTENDANCE CHARTER.”

15.8%

persistent absence rates across
Hastings secondary schools
reduced to 15.8% of pupils

ALL

Attendance Charter - all
schools signed up to Hastings
wide charter to promote
good attendance

MS Hackett, Attendance officer, Sandown Primary
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Progress made from 2016
During 2018/19 attendance rates across Hastings primary schools improved considerably from overall attendance rates of
94.7% in 2017/18 to 95.4% in 2018/19.
41

Hastings Overall
attendance

Hastings Persistent
Absence

East Sussex Overall
Attendance

East Sussex
Persistent
Absence

National
Average Overall
Attendance

National
Average Persistent
Absence

2016-17

94.8%

13.9%

95.5%

10.4%

96%

8.3%

2017-18

94.7%

13.8%

95.4%

9.8%

95.8%

8.7%

2018-19

95.4%

11.0%

95.7%

9.1%

96%

8.2%

Overall attendance - Primary

Persistent absence - Primary

97.0%

14%

96.25%

12.25%

95.5%

10.50%

94.75%

8.75%

94.0%
National
National

2016-17

2017-18

East Sussex
East Sussex

2018-19

7%

HOA
HOA

Secondary schools in Hastings also experienced improvements in attendance rates during the first two years of the Opportunity
Area programme. Whilst improvements were not as significant as those seen across primary schools, there was been a notable
reduction in persistent absence from 16.5% to 15.8% across the town’s schools. Attendance rates across secondary schools in
Hastings however, still had some way to go to be in line with East Sussex and national averages.
Hastings Overall
attendance

Hastings Persistent
Absence

East Sussex Overall
Attendance

East Sussex
Persistent
Absence

National
Average Overall
Attendance

National
Average Persistent
Absence

2016-17

93.7%

16.5%

94%

15.8%

94.6%

13.5%

2017-18

93.9%

16.9%

93.9%

15.5%

94.5%

13.9%

2018-19

94%

15.8%

94%

15%

94.5%

13.7%

National attendance data for the 2019/20 was not
published due to the partial school closures during the
Covid-19 lockdown period.

Persistent absence - Secondary

17%

Data collected by East Sussex County Council indicates
that for the pre-pandemic period of September 2019
to February 2020 attendance across primary schools
continued on a positive trajectory compared to previous
years:

16%
15%
14%
2017

2018

2019

13%
National
National

2017

2018
East
East Sussex
Sussex

2019
HOA
HOA

Data for Hastings secondary schools for this period was
difficult to obtain, with anecdotal evidence suggesting
that schools were struggling considerably during this
period, particularly in respect of persistent absence
levels. This has remained high for a number of secondary
schools, indicating that for a minority of pupils a return
to regular school attendance remains a significant issue
that schools need to continue to address.

“I’M LESS RUSHED, THE PICK-UP CALMS ME
DOWN AND I’M HAPPY TO HAVE NOT MISSED
THE FOOD IN THE MORNING.”
Year 4 pupil Christ Church C of E Primary Academy
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HOA funded programmes to improve
attendance and their impact

The impact of this support can be seen in the improvements
in attendance for pupils/families in receipt of ESBAS support35:

Education Support, Behaviour and Attendance Service
(ESBAS) enhanced early intervention offer

• 65% of casework pupils were no longer classified as being
persistently absent following intervention

ESBAS was funded to deliver an enhanced offer of flexible
support for Hastings’ primary and secondary schools, with
a particular focus on early intervention. The service was to
support schools develop more robust systems, processes and
engagement with families most at risk of poor attendance.

• For pupils/families in receipt of ESBAS support, average
attendance improved by 8% between initial monitoring
meetings and review meetings.

Schools were able to choose how they used this support and
select the elements that they would find most helpful from
the following:
• bespoke training packages
• welfare checks
• supporting schools to analyse their attendance data
• ongoing support with individual case work
• carrying out ‘late gates’ - staff present at the school gate
to engage with pupils and families arriving at the school
entrance after school start time
• issuing fixed penalty notices for unauthorised absence.
The service was well received with 14 schools engaged
between July 2019 and March 2020. Each school received
ESBAS attendance monitoring & tracking support for between
one to five hours weekly, supporting them to implement the
Hastings Attendance Charter.

The Attendance Fund
The HOA directly funded 12 schools through an Attendance
Fund, as well as funding the University of Brighton Academies
Trust to support the improvement of attendance across its
10 schools. Funding was focused predominately on those
schools with the highest levels of deprivation, the lowest
attendance rates and the highest rates of persistent absence.
The fund supported schools to develop their own in-school
solutions to the complex problems they faced. Examples of
how schools used the Attendance Fund innovatively to tackle
poor attendance included:
• 4 primary schools funded attendance key work support
through Education Futures Trust staff
• 4 schools funded mini-buses as part of wider attendance
strategies
• 2 schools delivered breakfast clubs; and
• 2 schools funded additional in school attendance staff.
We have set out examples of how individual schools used their
attendance funding.

Christchurch C of E Primary Academy’s overall attendance
rates were 93.9% in 2017-18 and persistent absence rates
were 20.4%. The impact of their attendance project, which
included a school attendance bus and breakfast club resulted
in an improvement of overall attendance rates to 95.3% in
2018/19 and a fall in persistent absence rates to 10.3% during
this period36.
“The project proved extremely beneficial for
our families facing real challenges and needing
attendance support. Over the course of the project,
our class teachers reported that children’s behaviour
was improved - both as they arrived to class and
throughout the day too. Children also showed
accelerated progress towards their personal learning
targets and their attitude to learning improved
dramatically as well.”
Mr Ball, Assistant Head, Christchurch C of E Primary &
Nursery Academy

The Baird Primary Academy implemented a key worker
service for families with entrenched attendance issues.
Attendance increased from 93% in 2017/18 to 94% in
2018/19, with persistent absence rates declining from 22.8%
to 18.6% during the same period37.
“Daily communication from the key worker has
improved relationships between parent and child,
and family and school. The 1:1 time with children in
school and at home has supported building rapport,
increasing self-esteem and modelling interaction and
behaviour management for parents.
The Improved family contact has supported the
unearthing of information that would be otherwise
unknown. Supporting with SEN processes and ability to
get necessary information from children and parents
to ensure their voice is heard within referrals to OTs or
the ISEND team.”
Carly Welch – Principal The Baird Academy

“I’m less rushed, the pick-up calms me down and I’m
happy to have not missed the food in the morning.”
Year 4 pupil Christ Church C of E Primary Academy
“It helps me get to school on time. I’m here every day.”
Year 3 pupil at Christchurch C of E Primary Academy
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“Our whole school approach to improving attendance
has made a huge difference to a cohort of pupils
who needed that little bit of extra support and
encouragement to make some positive changes,
enabling them now to make the most out of every
school day.”
Ross Maryan - Deputy Headteacher, St Leonards,
CE Primary Academy
St Leonards CE Primary Academy implemented a HERO
Project. This comprised of an attendance Keyworker
assigned to individual families to create bespoke attendance
improvement plans, including Hero boxes for each student
with an alarm clock and morning wake up plan. In-school
support included all members of staff being assigned a
specific additional attendance improvement role which
included weekly tracking, an attendance focus in class through
weekly competitions and cooking sessions.
Whole school attendance was 94.40% in 2017/18 and rose
to 95.3% by term 4 of 2019/ 20. Of the 26 cases that were
referred to the Attendance (HERO) Keyworker, 10 cases
supported were closed during the project. The attendance of
this cohort at the start of intervention was an average of
81.42% and on closing the average of those 10 pupils with
HERO keyworkers had increased significantly by 9.53% to
90.95%, showing just how impactful this intervention was to
those ten families38.

Changes in practice
Attendance working group
A key focus of the programme was to support more
collaborative working across Hastings schools, so that schools
shared a common approach to tackling attendance issues.
Families who had children in different schools or who moved
regularly between schools would then be receiving the same
messages regarding expectations around school attendance
across all Hastings’ schools.
Setting up this multi-agency group, which was made up of
partners from the police, social care, housing associations,
ESBAS, the voluntary sector and different Trusts, helped
cement a shared approach to tackling the issue.
A Hastings-wide charter to improve attendance
All schools across Hastings signed up to the Hastings
Attendance Charter, that set out a shared set of principles
and practices. Schools highlighted the positive impact that
this had on enabling them to ‘hold the line’ in respect of
requests for holidays during term time and, with the support
of ESBAS, implement more robust approaches to engaging
with parents/carers whose children were regularly absent or
late into school.
“The Charter has enabled us to communicate to
parents that our school is part of a wider joint project
across the town. The charter has supported our school
to hold the line with challenging families to improve
attendance and to take joint responsibility to support
the aims of the town wide attendance charter.”
MS Hackett, Attendance officer, Sandown Primary
School, Hastings
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A Hastings-wide Attendance communications campaign
to support work to promote good attendance across
Hastings schools

• The ESBAS attendance staff refocused activities by
providing additional welfare support and checks to
vulnerable families.

To support implementation of the attendance charter, a
Hastings-wide attendance campaign was developed with
schools and families. All Hastings Schools received and
shared posters and social media campaign materials with
their school community. The campaign was co-designed
with local schools, parents and children and focused on
improving attendance by tackling the issues of holiday taking
in term time and minor sickness absence as well as further
support flyers and posters to support families with more
complex needs. This was well received by schools during its
soft launch in early January 2020. The planned full launch of
the campaign, was however, halted in late February 2020 by
Covid 19.

• The attendance campaign and charter were paused when
elements of the School Attendance legislation were
disapplied and changes in registration coding were made
during the first Covid 19 school closures.

What was the impact of Covid-19 and what did we do?
The Covid-19 pandemic had a significant impact on our
programme of work on attendance. Whilst partial school
closures meant that some strands of the project were paused,
other activities were adapted and reviewed, prioritising
immediate support for vulnerable families during this
unprecedented and challenging time.
• The majority of school-based programmes refocused
programmes and deployed additional staff (attendance
key workers in schools in particular) to carry out welfare
visits, provide additional support for home learning
(taking books and materials to families in their homes)
and delivering food parcels for those families experiencing
food hardship.

• To assist schools in responding to the immediate needs
of families during the pandemic, the Partnership Board
approved additional funding for the Education Futures
Trust to employ 3 additional key workers. These key
workers provided additional welfare support to vulnerable
families across 9 schools. 80 families were supported by
the key workers during the first lock down period
“Practical support has been well received and
parents/carers report that they have valued being
able to talk with a professional about managing
family dynamics during the lockdown.
Much of the tension in homes during partial school
closures has been the result of child behaviour and
|this has best addressed by the key workers being
able to give coaching and advice to the parents/carers
rather than by direct intervention with the children
themselves. ”
Carol Dixon CEO- Education Futures Trust
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What was the problem?
As a town, the number of pupils excluded from school either
as a suspensions or permanent (PEX) exclusion was much
higher than the local authority and national averages42.
• In 2016-17, East Sussex had a suspension rate of 11.56%,
significantly higher than the national average of 9.4%
• In 2016-17, Hastings had the highest suspension rate
within East Sussex, at 30.73%
• In 2016-17, 22 pupils were permanently excluded from
schools in Hastings. This increased to 25 in 2017-18
• In 2018, 67% of all permanent exclusions across East
Sussex were from Hastings schools, with one school not
carrying out any permanent exclusions that year.

What did we do?
Working closely with secondary headteachers in the town,
we developed a shared approach to preventing exclusions
across Hastings, with a focus on pupils engaged in persistently
challenging behaviour.
• we facilitated meetings of secondary school principals
to share learning, and develop a shared criteria for
permanently excluding pupils, taking forward school to
school transfers where appropriate
• we provided funding for schools to develop models
of ‘inclusive practice’ for those pupils most at risk of
disengagement and exclusions
• we provided funding for schools to develop models of
pastoral support for pupils at risk of disengagement/nonattendance at school.

Exclusions data published by DfE reports a reduction in
exclusion rates

Progress since 2016
• Exclusions data published by DfE72 reports a
reduction in exclusion rates in Hastings since the
programme began, although rates remain much
higher than local authority and national averages.

18.7%
suspensions

16

permanent
exclusions

Suspensions: In 2017/18, the number
of suspensions was 40.45% of numbers
on pupils on role in Hastings secondary
schools reducing to 30.08% in 2018/19
and to 18.70% in 2019-20.
Permanent Exclusions: In 2017/18,
25 pupils were permanently excluded
across Hastings schools, reducing to 16
pupils being permanently excluded in
2018/19 and 5 in 2019-20.

Schools partial closure in February 2020 led to a reduction
in the number of pupils both experiencing suspensions
and permanent exclusions across all schools. However,
during this year, the rates of permanent exclusions across
Hastings schools continued to demonstrate improvements
in comparison with East Sussex and National data. The rates
of suspensions across Hastings schools, however remained
disproportionately high in comparison to rates in East Sussex
and nationally.

“HASTINGS OPPORTUNITY AREA
FUNDING HAS ENABLED US TO
APPLY A NEW APPROACH TO
INCLUSION. LEARNING FROM
THE PROJECT WILL SUPPORT
THE SUSTAINABILITY OF THE
EDUCATION TRAINING CENTRE.”
Michelle Lower, TSLA Vice Principal
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Approaches to in-school inclusion
Across each of the secondary schools, HOA funding enabled
schools to develop approaches to engage with pupils at risk of
non-attendance and/or exclusion.

The St Leonards Academy (TSLA): Education
Training Centre
The Education Training Centre (ETC) at TSLA was developed
to improve the quality of provision that the school could offer
for students identified as at significant risk of disengagement
and exclusion from school.
The first 40 KS3 pupils began the programme in September
2019, engaging in a 6 week programme consisting of:
• 2 days accessing core learning and personal development
at the Education Training Centre. A 1:10 staff to student
ratio allowed for a more personal approach to learning,
with a focus on the core subjects of maths and English
• 2 days off-site attending alternative provision at either
Jujitsu with Gracie Barra or outdoor education
• 1 day in school focusing on reintegration back into
mainstream lessons.
Parental engagement was key to the success of this
programme, with a meeting for parents held during the
summer holidays to provide information on its content and
obtain parental support.
Impact
The programme successfully re-engaged students back into
mainstream lessons. Prior to the Covid-19 lockdown period in
March 2020, 70% of the 40 participating students attending
the ETC had re-engaged with mainstream education.
The school also reduced suspensions throughout the year.
DfE attendance data shows that there were 42 fixed term
exclusions at the school between in 2019/20, in comparison
to 424 in the previous academic year.
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“The provision supported a great level of multi-agency
working, with external providers including East Sussex
Behaviour and Advice Service, the Police, Social
Workers, and all internal Academy departments to
provide support to Alternative Provision students.”

Ark Academy – Alternative In-School Provision
In 2019 the HOA provided funding to Ark Helenswood and
Ark William Parker secondary schools to develop Alternative
Provision for pupils at risk at exclusion and non-engagement.
Initially staffed by Helenswood’s pastoral support team, the
provision was then managed by a student support lead and
family support lead. It focused on an initial group of 8 pupils,
with the aim of building up to 15 as the project developed.
The team developed a curriculum model for the core subjects
of English, maths and science, alongside an enterprise and
social skills programme delivered by an external provider.
Support was offered to parents/carers, with additional
expertise brought into the team through the HOA funded
parenting programme.
Impact
The rate of permanent exclusions across the school went
down over the course of the project, decreasing from 17 in
2018 to 11 in 2019, and on the rate of suspensions.
The two schools merged in 2019 to form Ark Alexandra,
which was committed to enhancing the in-school Alternative
Provision as a core component of its inclusion and behaviour
management strategy.

Adapting to the Covid-19 Lockdown Period

Ark Alexandra’s developed a new In-school alternative
provision to support pupils at risk of permanent exclusion,
working with groups of 8 pupils over a six week period.
Each student followed a bespoke programme of support
accessing maths, English and science lessons as well as a daily
timetabled reading group daily and creative and restorative
sessions,
Ark Alexandra reported the following impact of the provision,
based on comparing student data pre and post intervention.
• Every student’s attendance improved by on average 10%.
One student’s attendance improved by 36%
• The exclusion rate reduced to 0 exclusions for
participating students during the programme
• Truancies of students accessing the provision reduced
by 88%.
The school reported;
“The work carried out thus far in Alternative Provision
has had a significant impact. Attendance had increased.
Truancy decreased. Behaviour points reduced. Fixed
term exclusions reduced and reward points increased.
Student’s mental health had also improved and their
attitude towards school and staff as well as their own
families in some cases had increased in positivity.”

During lockdown, the school continued to operate an
alternative provision, adapting to remote delivery. The
Alternative Provision team was also temporarily extended by
three members of staff, providing for those students in need
of Alternative Provision support and intervention. 38 students
formed the Remote Alternative Provision cohort, divided into
groups of 10.

The Hastings Academy
The Hastings Academy developed ‘The PRIDE Centre, a
space for THA’s most challenging students, whose previous
educational and life experiences had impacted negatively on
behaviour and attitudes towards learning, their peers and
themselves. The full-time ‘in school alternative education
provision’ was offered to children at risk of disengagement.
Initially, the PRIDE Centre experienced a challenging time,
the mix of students did not embrace it as envisaged, with
students demonstrating significant behavioural challenges
to staff. The academy reviewed its strategy, using part of
its HOA enrichment funding to support this cohort with a
mix of external alternative provision as well as PRIDE centre
classroom learning . This was a successful strategy and from
term two of 2019, the students accessing the Centre were
introduced to Kick Boxing and Jui Jitsui. Pupils, on the whole,
engaged with these activities and the weekly reports from
the providers evidenced that the majority of the students
engaged and progressed in their skills.
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From term three (Jan 2020) in collaboration with East Sussex
Behaviour and Attendance Service behaviour advisors, the
academy created a PRIDE action plan and re-focused the
provision as an internal behavioural support provision aimed
at preparing and supporting students across all year groups
to reintegrate back into mainstream lessons. A clear referral
route was put in place with fortnightly Inclusion Panels
meetings made up of Senior Leadership team members,
pastoral staff and Heads of Year. Each student was discussed
holistically with clear systems of support devised. Pupils could
access The Pride Centre during period one session if they
required a softer start and time to prepare and settle prior to
mainstream lessons in the day. In mainstream lessons pupils
were supported with PRIDE Provision staff supporting pupils
with their in class learning and transitional periods. Period
5 was used as an ‘incentive’ supported through creative
and outdoor learning opportunities, ending each day with a
positive interaction.
As a result of this 15 pride centre students were all accessing
a full time, supported timetable including mainstream lessons
and adapted learning sessions and Forest school.
“The HOA funding has allowed us the opportunity to
try something new with a group of learners that had
disengaged from mainstream lessons. This learning
experience has re-enforced with us the importance
of personalised provision that meets the needs of the
students head-on. Only through this were we able to
re-engage students and ensure that they could find
their own success.”
Phil Snelling, Vice Principal, The Hastings Academy

New Approaches to Pastoral Support in
schools
Two of the secondary schools also focused on implementing
approaches to pastoral support for vulnerable pupils.

The St Leonard Academy - Social inclusion project
The project’s aim was to provide intensive support to families
with identified safeguarding needs by recruiting two schoolbased social workers/social inclusion managers.

Michelle Lower, TSLA Vice Principal

An initial cohort of 91 pupils were identified, with an action
plan created for each pupil.
The aims of the project were to:
• achieve attendance of over 95% during the intervention,
with continued monitoring to ensure this was sustained
• reduce by 2% the attendance gap for pupil premium
pupils
• 90% of pupils ofthe target group, will engage in extra
curricular activities or additional enrichment activities.
The Social Inclusion Managers, 2 funded by the HOA and 2
funded by the school worked with families directly and also
supported the school’s wider pastoral team.
Highlights of the project include:
• 46 home visits were conducted to vulnerable children and
families and support plans established
• 92% of Year 7 & Year 8 students involved in the
programme accessed enrichment opportunities
• weekly 1:1 sessions for participating students, structured
around the students’ support plans resulted in improved
behaviour and wellbeing
• in total, 105 students were supported by a member of the
Social & Inclusion Team.
“There is an ever-growing need for schools to focus on
the young person’s wellbeing to ensure they are able
to access, engage and achieve in education. What is
also apparent is that mental health and wellbeing can
affect a young person in a combination of ways and it
is sometimes difficult to measure the impact this has
on the young person. The Social and Inclusion Team
are not just looking to support a student in the short
term but to also equip them with a tool kit to meet the
challenges presented to them on a daily basis and use
this toolkit throughout their lives to achieve their goals
and make a successful transition to adulthood.”
Katie Jackson, TSLA, Head of Inclusion – DSL
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“HASTINGS OPPORTUNITY
AREA FUNDING HAS
ENABLED US TO APPLY
A NEW APPROACH TO
INCLUSION...”

Ark Alexandra – Key Work project.
Ark Alexandra used HOA funding to develop and implement
a key worker project. The project focused on pupils within
Key Stage 4 who had become disengaged from learning, but
who had the capacity to succeed within a mainstream school
environment with support.
2 Support Workers were employed to work with a cohort of
25 pupils. The support workers developed individual plans
with each student including interventions and coaching. Each
student had focused one-to-one support from a key worker as
well as additional support in English and Maths and managing
their behaviour. Parents/carers attended weekly meetings,
celebrating success and refining targets to be achieved for the
following week.
Impact
• 68% of students demonstrated improvements in
their attendance
• There was a reduction in the number of students receiving
fixed term exclusions from 40% to 28.5%.
“We have seen a marked improvement in the student’s
attendance to school as well as improving attendance
to lessons. A number of these students have complex
social and emotional needs for which they receive 1 to
1 support from their key worker. The parents also have
a stronger relationship with the school as a result of
this provision.”

“X has been a completely different child at home,
he has mostly been polite and very sociable in the
evenings, something we haven’t seen for over a year. I
feel like this has been a positive experience for him and
I hope he continues to progress at school and make
significant improvements with regard to his behaviour
and engagement.” Parent

Systemic Change
Schools have reported that HOA funding has given them
the space and permission to test out new ways of working,
bringing in new partners into school to deliver collaborative
models of enrichment, mental health and learning support
that play to young people’s interests, that address core
learning gaps and that booster pupil’s self-esteem and sense
of belonging to the school.
Schools have also demonstrated an increased readiness to
work collaboratively, testing out new approaches to working
across schools to prevent permanently excluding pupils,
alongside working in partnership with the Local Authority
and other agencies involved in supporting those pupils most
at risk of exclusion. Schools in Hastings, despite significant
changes in senior leadership across a number of schools
during this period, were able to build on and maximise this
work during year 4 of the programme.
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HOA PROGRAMME YEAR 4
INTRODUCTION
In November 2019, the government announced that
the Opportunity Area programme would be extended
for an additional year building on its success in the
12 areas of the country identified as facing some of
the most entrenched obstacles to social mobility.

The aim of this additional year’s funding was to help sustain long term
improvements and outcomes for young people, building on the success of the
first three years of the programme.
Additional funding of £1.25m was provided to continue work into year four
and to share learning with other areas of the country facing similar challenges,
sharing what works best and rolling out successful approaches elsewhere. Each
of the 12 area was ‘twinned’ with areas that could benefit from sharing learning
from the most impactful initiatives of the programme.

“YEAR 4 FUNDING PROVED
INVALUABLE IN REVIEWING AND
ASSESSING THE IMPACT OF THE
COVID-19 PANDEMIC HAD HAD
ON THE TOWN’S CHILDREN AND
YOUNG PEOPLE.”
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Year 4 funding proved invaluable in assessing the
impact of the Covid-19 pandemic on the town’s
children and young people. Consultations with
schools and our working groups made clear that
we needed to prioritise support for core areas such
as literacy and maths - where progress had stalled
during the lockdown period - alongside putting
in place a locally owned programme of recovery
support that trusts and schools could use to address
any additional learning or support needs due to
the pandemic. Children and young people’s mental
health and emotional wellbeing were also a concern,
with schools reporting pupils losing confidence and
struggling to re-engage with learning, particularly
amongst disadvantaged pupils.
As part of our commitment to sharing learning from
the programme, we took forward two ‘twinning’
initiatives. The first was to engage with neighbouring
schools in the East Sussex local authority which
had high proportions of Hastings’ children on roll.
Plans were put in place to share approaches and
work collaboratively with these schools in respect of
recovery support and inclusion.

Our second ‘twinned’ project was with Portsmouth
City Council, which was experiencing challenges
with literacy levels. The Destination Reader and
Daily Supported Reader programmes, which had
demonstrated significant improvements in literacy
levels in Hastings’ primary schools, were rolled out
across a number of schools with similar levels of
deprivation across Portsmouth.
Due to the Covid-19 pandemic, national school
and college performance data was not published
in 2020-21, which means we are unable to track
success of the programme using attainment data,
comparing against national and local averages.
Instead, impact has been assessed from progress
reports compiled by schools and trusts on pupil
progress, qualitative research carried out by the
HOA team, and locally held data.
An external evaluation of the Opportunity Area
programme is being conducted and will be published
in 2022.
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HOA PROGRAMME YEAR 4
LITERACY
What was the issue?
A key focus of our work in Year 4 was to ensure all children,
and particularly those from disadvantaged backgrounds,
were able to re-engage with learning and make accelerated
progress in the core skills of literacy and maths.

What did we do?
• We funded the ESCC Early Years and Children’s Centre to
continue their support of early years settings in identifying
children with speech and language difficulties
• We funded 20 schools and trusts to implement evidencebased literacy programmes, focused on improving the
quality of teaching and learning in respect of literacy
• We continued to fund Get Hastings Reading, led by the
Education Futures Trust in partnership with other local
organisations
• We supported trusts and schools to share practice; by
funding specific programme initiatives and delivering
our own programme of sharing and networking across
schools to promote collaborative working.

What was the impact?
Early years speech and language project – ESCC early
years and children’s centres
• 29 (out of 33) private voluntary and independent (PVI)
nurseries and 5 (out of 9) school nurseries were actively
involved in the early year’s speech and language project
during Year 4. Each setting received support to identify
children’s communication and language development
needs, training for practitioners and support to cofacilitate interventions with identified children / families,
including Toddler Talk, Language through Play and
Bookstart Corner
• as a result of the programme, 93.4%43 of all early years
practitioners identified that they felt confident with
children at risk of delay due to impoverished language,
with 285 children identified during the year.

“One of the biggest successes is that staff now have
the knowledge and understanding of how to identify
speech and language concerns and they are now
confident and able to support the children and the
parents.” Nursery Manager 0-3, Claverham
“All staff have had 1:1 support from Vickie
with training on the pathway and speech sound
development, modelling and co facilitating
interventions. I believe that 1:1 has worked better for
us as a setting because everyone could have individual
attention as we all learn differently.” Manager,
Whitehall Nursery School

Literacy fund for schools
• 20 schools in Hastings delivered evidence-based literacy
programmes. Many schools were involved in delivering
more than one programme. Of these:
• 12 schools were involved in delivering Destination Reader
and/or Daily supported reader – a whole-school approach
for teaching reading. These schools were also involved in a
programme of ‘teach meets’ to share and embed learning;
• 15 schools (including the 3 secondary schools) were
involved in delivering Accelerated Reader;
• 3 schools were involved in delivering programmes focused
on improving vocabulary.
Trusts and schools participating in the programme
have reported progress in pupil literacy outcomes and
increased staff confidence in teaching literacy as a result of
implementing these programme.

Accelerated Reader
All schools which implemented or continued to implement
Accelerated Reader reported the positive impact of the
programme on improved literacy outcomes.
• At Ark Castledown, children engaged in the programme
made on average 4 months progress in their reading
levels from term 2 to term 4, with children with reading
ages in the lowest 20% making between 5.6 to 12 months
progress. 33% of disadvantaged children made at least
expected progress, despite lockdown44
• At the University of Brighton Academies Trust
(UoBAT) seven primary academies engaged in the
programme (which included 1,916 pupils) Five of
the academies recorded an improvement of +0.1 to
+11.04 between pupils’ average reading ages and their
chronological ages. They reported an increase of up to
seven points for pupils’ average percentile ranking scores
(a measure of pupil’s reading ability compared to other
pupils in the same year group nationally)45
• At Ore Village, all 143 pupils in KS2 accessed the
programme. One to one intervention was put in place
for the 20% of pupils with the lowest reading scores in
Years 5 and 6. 20 pupils were identified and 11 made good
progress with their reading46.

Daily Supported Reader and Destination Reader
The University of Brighton Academies Trust and the
Diocese of Chicester Trust continued to implement
Destination Reader and Daily Supported Reader across its
schools during year 4. Both trusts reported the positive
impact of the programme.

Both trusts were able to continue to implement the
programme during the second partial schools closures. In
one trust, all 1,200 children identified by the programme
had access to books and on-line resources enabling them to
continue to benefit from the programme, whilst accessing
home learning47.
At West St Leonards Primary, which began implementing
Daily Supported Reader in September 2020, the following
impact was delivered:
• For Year 1 pupils, 56% of pupils made 6 or more terms
progress, with 67% making 4 terms progress or more. The
lowest 20% of readers, made 2 or 3 terms progress
• For Year 2 pupils, 36 pupils started the programme in
term 2. By July 2021, 20% of the lowest 20% of readers
were at their expected reading level, having moved 9 or 10
book band levels and 87% having made 3 or more terms
progress.
One of the strengths of the Opportunity Area programme has
been the opportunity for trusts and schools to use funding
creatively to address the key issues facing their schools.

Diocese of Chichester Trust, Speech and language
project
For example, the Diocese of Chichester Trust identified
that one of its core challenges was speech, language and
communication delay for KS1 pupils. The trust used HOA
funding to appoint speech and language therapists to work
with each school weekly. Each school appointed a speech
and language therapy assistant (SLTA) who worked closely
with the therapist to plan programmes of support and
implementation.

“Despite all of the challenges of the last year our
children’s reading has continued to develop. This is,
I believe, because they have continued to read for
pleasure, which is the best reason to read. Destination
Reader has been really important in helping us develop
this reading culture.” Katharine Hurd, Head teacher All
Saints Primary Academy
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HOA PROGRAMME YEAR 4
LITERACY
As a result of the programme

Impact reported by the project

• a range of interventions have been introduced across
the schools to support children with impoverished
language or speech and language issues including
colourful semantics, language for thinking, word finding
strategies and ongoing advice, strategies and activities
within the nursery

30 students from Year 7 were identified as being in the lowest
20% in respect of reading age. Of these 30 pupils, 25 have
made at least 6 months’ progress in reading towards their
chronological reading age and 2 pupils have made 2 years
progress towards their chronological reading age over the
year. 16 students have made such significant progress that by
July 21, they were reading at their chronological reading age
and able to access the full curriculum48.

• Teaching Assistants (TA) in the schools have developed
their skills to assess children’s social interaction skills
• schools have supported 68 children who were on waiting
lists for assessment from external agencies
• 29 children have accessed specialist assessment and
21 children have received direct therapy programmes
(individual and group work) to address their individual
speech, language and communication needs.
The capacity to be responsive to individual schools’ core
priorities has been particularly important for the secondary
schools in Hastings. Each of the 3 schools has accessed
HOA funding for literacy to implement and further embed
evidence-based programmes.
Although the lockdown periods impacted on schools’ ability
to implement these programmes in full, all three secondary
schools report positive progress in pupils’ literacy.

Ark Alexandra
Ark Alexandra used HOA funding to introduce Accelerated
Reader. The school had already accessed HOA literacy funding
to implement oracy and a vocabulary programme within
the school. Through this, the school was able to prioritise a
focus on literacy across the school; introducing a new literacy
curriculum and wider literacy interventions focused on pupils
requiring additional support.

An additional impact reported by the project was the greater
emphasis and profile of reading and the importance of reading
across the school. The reintroduction of reading lessons,
giving pupils dedicated reading time and giving the school
library a clear focus around supporting reading – all had an
impact on changing the culture of the school to one where
reading regularly, for Year 7/8 pupils, became the norm.
“Through the support of Accelerated Reader and the
funding for this project, we have been able to develop
a purposeful and sequential curriculum for the literary
provision that will ensure we support the lowest 20%
of reading, that will progress them to reading at their
chronological age.” Principal Ark Academy
This emphasis and increased profile for reading and for the
importance of literacy – was a vital outcome across all the
secondary schools.

The St Leonards Academy
Prior to lockdown, data collected from Sept 2020 suggested
that 97% of students from Year 7 were reading below their
expected reading age. This was measured again in March
21, after pupils had accessed 4 cycles of Accelerated Reader
sessions. This resulted in a 7% decrease of pupils reading
below their chronological reading age. By May 21, this had
fallen by a further 5%. 60 students were enrolled in Lexonik, a
research-based programme which trains learners to develop
phonological awareness and make links between unknown
word. They completed 5 weeks of the programme before
school closure on 5 November. In March, the school ran two
refresher courses, which demonstrated pupils had made on
average 30 months’ progress from September 2020. Of the
60 pupils, 56 reported that it had had a positive impact on
their confidence49.

The Hastings Academy
The Hastings Academy, introduced a three pronged approach
to improving literacy;
• an intervention for KS4 pupils, providing student
mentoring to those pupils predicted to achieve a grade
3-4 at GCSE English to improve to Grade 5-7
• the further embedding of Accelerated Reader for all Year
7/8 pupils, to engage in reading through tutor time
• embedding Lexonik Sound training for an identified
cohort of Year 7 and 8 students.
Despite Covid-19, pupils who engaged in the programmes
demonstrated improved outcomes:
• pupils taking part in the additional tutoring sessions for 9
weeks made an average of 1 grade improvement in their
GCSE results
• pupils who engaged in the Accelerated Reader programme
demonstrated greater consistency with their reading
• there was on average an improvement of 10 points for
those students who took part in the 6 week Lexonik sound
training, which took some students from a standardised
score of 90, which is below average, to around 100 which
is an average reading score50.

Get Hastings Reading
We continued during year 4 to fund the ‘Get Hastings Reading’
campaign, which focused on marginalised groups of children
and young people within the borough to bring about behaviour
change around reading and creating a love and enjoyment of
reading. The project showed the following impact;
• 5994 books were distributed to 2956 disadvantaged
children and their families. Seven primary schools and
1 secondary school requested books, and these were
distributed to children in their homes. These books were
focused on children who did not have access to books at
home, and who were struggling to engage with learning
• Each secondary school received visits from two written
word professionals who delivered a workshop focused on
the world of work and the importance of literacy
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• 5 primary schools received Storytelling courses - ‘Tales
from the Tipi’ - and activities based on texts identified as
appropriate to the targeted children’. 70 children were
involved across the schools.
One school stated that “87% of the children accessing
storytelling, became more confident and positive towards
reading and writing, showing increased enthusiasm about
reading for pleasure at home.”51
• 3 Family book/reading events were delivered to 72
children and their parents
• Over 1100 children were involved in the Read Your Way
literacy event, that took place on the 25th October 2020
• As part of the Hastings Storytelling Festival. 3 online
stories were created by 18 Hours to provide a legacy from
the event52

Overall impact of the literacy programme
During Year 4 there was a significant expansion and
take up across Hastings’ schools of programmes that
had a demonstrable impact on the quality of teaching
of literacy, and of the priority given to the teaching
of literacy, reading and oracy across all schools. The
majority of Hastings’ schools are now implementing
whole school evidence-based approaches to teaching
literacy, that are upskilling staff and enabling shared
and consistent approaches to the teaching of literacy
across schools. Schools are reporting that this is having
a positive effect, across an even greater number of
schools; on pupils’ literacy attainment, pupil’s progress
but also pupils’ views on reading “I enjoy reading and
going up the book bands, reading is for pleasure” All
Saints junior school pupil69.
Schools across different trusts are implementing
common programmes and are sharing practice. This
is resulting in increased professional dialogue about
teaching, embedding and delivering different literacy
interventions across the town.
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“THE HASTINGS MATHS
PROJECT HAS SUPPORTED US
TO IMPLEMENT A MASTERY
APPROACH WITH ALL
TEACHERS... ”

HOA PROGRAMME YEAR 4
MATHS
What was the issue?

Robsack Wood Primary Academy

For Year 4, our priority for Maths was to continue to embed
and sustain Mastery approaches to teaching maths across
Hastings’ schools.

What did we do?
We provided further funding for the Hastings Maths project,
continuing its specialist support and coaching for 16 schools
and the college across Hastings. We also provided funding for
4 schools to undertake additional school improvement work,
complementing the Teaching for Mastery support they were
receiving through the Sussex Maths Hub.

What was the impact?
Schools participating in both the Hastings Maths Project and
who received further funding to access additional support
from the Sussex Maths Hub all completed a report on their
experience, its impact on pupils and its impact on the schools’
confidence in delivering Mastery approaches.
Hastings Maths Project - Impact53
• 86% of participating schools reported that they felt very
confident or confident in delivering a maths mastery
approach in their school
• 78% of subject leaders said that they and other teachers
within their school were confident or very confident in
delivering mastery approaches in their schools.
Schools were unequivocally positive about the support of
the Hastings Maths project. Particularly the positive impact
of SLEs whose role was seen as instrumental in improving
planning and practice through high-quality coaching and
mentoring, and CPD (Continuing Professional Development);

“Our SLE has worked on one-to-one basis with
myself to support me in developing management and
leadership across the faculty. Our SLE has also worked
on a one-to-one basis with a nominated member of
staff to support the development and consistency of
the Y9 curriculum.” Ark Alexandra
Schools stated that the bi-termly maths network, which
involves all the maths subject leaders who are part of the
Hastings Maths Project coming together has been very
beneficial:
“It has been useful being able to network with others
in the project to share good practice and ideas.”
Robsack Wood Primary Academy
Schools stated that a key impact of the programme was
increased confidence from the subject leaders, improved
teacher subject knowledge and subject leaders feeling that
they were better at planning.
“All staff are more confident with planning and
teaching a Mastery lesson and have a greater
understanding of the elements involved.”
The Baird Primary Academy
“SLE has challenged me professionally when required
and has helped me build systems that will support with
overseeing the faculty and quality assuring the work
that is being completed by the faculty.” Ark Alexandra
Overall, all schools reported the positive impact that maths
mastery has had on their pupils and in pupils’ increased
understanding of maths and concepts which has resulted in
greater enjoyment of maths lessons.

“The Hastings maths project has supported us to
implement a mastery approach with all teachers. The
impact of having SLE support has been what has made
the difference to the implementation being effective.
Our SLE has been able to share recent documentation
to ensure we as a school are up to date.” Robsack
Wood Primary Academy

PG 58

PG 59

HOA PROGRAMME YEAR 4
MATHS
Schools reported that pupils are more enthused and engaged,
and loss of learning has been reduced:
“Children maintaining their levels of attainment
– no slippage due to COVID lockdowns.”
The Baird Primary Academy
“The Interventions are more targeted and specific to
pupil needs to allow them to reach their full potential.”
Ark Little Ridge Primary Academy
Schools reported that they have been able to provide
additional support to PP (Pupil Premium) and pupils with
SEND (Special Educational Needs and Disabilities) due to the
maths mastery programme; using a targeted curriculum with
effective use of small intervention groups and appropriate
manipulatives.
“It has impacted our PP and SEND students by
exposing them to the mastery approach and building
the solid foundations in Early Years Foundation
Stage/Key Stage 1, so that they develop and deepen
their understanding of maths (whilst applying it to
unfamiliar contexts) throughout Key Stage 2.”
Ark Castledown Primary Academy
Most of the schools have stated that had the national exams
had taken place this year, progress was likely to be seen, even
with schools’ closures.
“Children’s confidence levels have increased,
which has resulted in more engaged learning and
clear outcomes in books and via pupil discussion.”
Hollington Primary Academy
“Pupils would have made progress because this has
been shown through in-house Mathletics termly tests;
with place value and fractions showing improvement.”
Saxon Mount

The Sussex Maths Hub
3 schools accessed support for Mastery approaches via the
Sussex Maths Hub.
Participating schools were unanimously positive about the
support they received from the Sussex Maths Hub:
“Fantastic support from the project, always on hand for
advice, support and guidance”.

“STAFF UNDERSTAND
MATHS MASTERY AND
ITS APPROACH. STAFF
UNDERSTAND THE
BENEFITS OF TEACHING
FOR MASTERY.”
St Leonards CofE Academy.

“Hastings Maths Project funding has allowed us to
invest in more manipulatives, helping all classes follow
a ‘concrete-pictorial-abstract’ (CPA) approach.”
St Leonards CofE Primary Academy
“Staff understand Maths Mastery and its approach.
Staff understand the benefits of Teaching for Mastery.”
Sacred Heart School
“The quality of teaching within maths is at least 100%
good. The professional development of all staff has
been significant. Our higher level teaching assistants
have a good understanding of how to effectively
deliver a mastery approach and the development of
teaching assistants has been strong.” St Leonards CE
Academy
Overall schools were positive about the impact on children in
teaching a maths mastery approach “Children are saying that
they prefer its layout and questions”.
“Pupils enjoy maths more because of the increase
in physical resources and the high-quality teaching
materials. Lessons are pitched more accurately
because of the detailed formative assessment that
takes place. 90% of pupils said that their maths
lessons were ‘just right’, rather than ‘too easy’ or ‘too
challenging’ in a recent pupil voice.”
St Leonards CE Academy

“The resources and support in maths pedagogy have
combined with the support from HOA for catch up
groups. The Year six children completed SATs papers,
we gave all children additional time but were positively
surprised that 82% of them passed. It considerably
helped us to achieve these good outcomes.”
Sandown Primary School
“The mastery approach has linked to schools catch
up programme and our Year 6 pupils have stayed on
track even during this difficult period. The materials
have also supported home learning.”
Sandown Primary School
Schools identified that the key impact of the programme
has been the common approach that has enabled them to
teach with better consistency and fluency. Staff feel better
supported. All schools stated the programme has further
strengthened a positive working relationship with the Maths
Hub. “We have a strong working relationship with the HOA.”
Sandown.
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Overall impact of the maths programme
The impact of the two maths programmes has been
hugely positive in both schools and the college.
Hastings’ schools now have maths subject leaders who
are confident in delivering a maths mastery approach in
their school, who feel supported by senior leadership
and have been supported by Specialist Leaders in
Education (SLE) and/or the local Maths Hub. Work
in this key priority area will continue in Year 5 of the
Opportunity Area programme, working across schools
and trusts to embed the maths mastery programme
with support from the Hastings Maths Project and the
Sussex Maths Hub.
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MENTAL HEALTH
What was the issue?
The Covid-19 outbreak and subsequent lockdown periods
have been challenging for everyone in our community.
Not surprisingly, our consultations with schools and trusts
revealed significant concerns about the emotional wellbeing
and mental health of children and young people in our town.
The Partnership Board agreed that we needed to continue to
support this strand of our programme in Year 4 to provide
our children and young people with ongoing support to boost
their wellbeing and resilience during this tough time.

What did we do?
• We commissioned the emotional well-being key work

service to continue to deliver targeted interventions for
children and young people (aged 9-14) with emerging
emotional well-being needs, alongside offering support to
parents/carers so that strategies could be applied at home

• We extended the work of Boing-Boing54 for a further year
• We commissioned the East Sussex Post-16 Education

Improvement Partnership (EIP) and Mental Health First
Aid England to deliver Mental Health First Aid training for
schools in Hastings.

Emotional Well Being Key work service
The emotional well-being key work team offered one to one
support to 162 children and young people during 2020-21.

162

young people
accessed 1-2-1
support

82 children and young people completed
Pre and post RCADs55 (Revised Children’s
Anxiety and Depression Scale) between
August 2020 and July 21. RCADs is a selfreporting questionnaire relating to anxiety
and depression:

As a result of partial school closures, an important focus for
the emotional well-being key work team was the delivery
of virtual support for schools, children and their families.
Schools responded well to the virtual offer and in some cases
this was vital, particularly for those children isolating at home
with their families. This flexible approach to support was
welcomed by schools.
The ability of the team to facilitate group sessions was
hampered by Covid-19 restrictions, with many groups unable
to go ahead to avoid the mixing of ‘bubbles’ within schools.
However, group work focussing on transition to secondary
school was able to go ahead in the summer term, with 110
children and young people attending. Sessions included:
• transitional support lessons providing anxiety
management strategies to Year 5 and Year 6 pupils
• small group work for children focussing on managing the
change from primary to secondary school
• summer sessions on transition to secondary school for
Year 6 pupils throughout August.
The team also offered sessions to young people in Year 7
once they transferred to their new schools. This was very well
received, particularly by parents;

Training and support in schools
During Year 4, HOA funding enabled Hastings’ schools to
continue to access training focussed on developing wholeschool approaches to emotional well-being, and to support
staff to feel more confident in supporting young people with
emerging emotional well-being issues. The two organisations
commissioned to deliver this support ensured that delivery
of the programme was moved to virtual sessions to avoid any
risk of derailing progress due to Covid-19.

71 out of 82 young people showed an

Boing Boing provided consultation and guidance to schools,
this included:

73 out of 82 showed an improvement in

• staff resilience training in 5 schools to over 320 staff
members

improvement in anxiety

anxiety and depression

• support for pupil voice work in 6 schools and
• staff well-being training in 2 schools
• 11 twilight training sessions for primary schools on a
range of emotional well-being issues, sharing resources
with 38 staff members, alongside a tool kit of mental
health resources

13 schools engaged with a programme of bespoke support to
develop good quality PHSE resources, lessons and learning to
promote mental health and emotional well-being.
Of the 6 schools that submitted feedback after receiving
training in respect of developing whole school approaches,
98% felt their confidence in implementing whole school
approaches had improved as a result of the training.

Feedback on the PHSE offer was gathered from 5
schools.100% of school staff (15) who responded regarding
PHSE training reported increased capacity to support children
and young people MHEW through PSHE.
“Thank you so much for your visit this morning - it has
really helped me to get some clarity about where we
need to go.” Hollington Primary Academy

“The training revised what we feel we know. My
knowledge and understanding of the subject has been
organised and reinforced. I feel more confident now
that it is important to support each other at work.”
Dudley Infant Academy

“At the time of the PSHE lesson the input and response
from the children was productive and enthusiastic. The
children have shown great resilience and the majority
are overwhelmingly happy to be back at school.”
Christchurch C of E Primary Academy

“Thank you so much for your visit this morning - it has
really helped me to get some clarity about where we
need to go.” Hollington Primary Academy

MHFA England delivered Mental Health First Aid training at 24
schools and at the college, with 80 Hastings school staff and
an additional 7 school support staff now trained as Mental
Health First Aiders.

“We now feel more confident to support students
that are suffering with issues around food and eating.
The session gave us ideas as a school on ways to
promote ‘body positive campaigns’ which will support
individuals with coping strategies and provide more
education to the wider community. Thank you for
informing us of further resources available for us…we
will positively put this training into practice on a daily
basis.” The Hastings Academy
11 schools responded to the primary school training offer
feedback with 97% of responses (59 out of 61) reporting
increased confidence in promoting the resilience, mental
health and well-being of pupils. 93% reported increased
competence in addressing and identifying specific emerging
mental health needs of pupils in their school.
“Staff feedback has been universally positive… parents
have reported that they have felt very supported
throughout the lockdown.” Christchurch Primary
Academy

Overall impact of the mental health Programme
During year 5 planned work will be carried out between
the ESCC key work team and the ESCC mental health
support team to aid the smooth transition between
the service staff for schools. From January 2021 The
East Sussex Mental Health Support Teams will begin
to provide short-term support for children and young
people affected by mild to moderate mental health
needs. Evidence-based interventions for children and
young people will remain in place and the new team
will provide information and consultations with school
Senior Mental Health Leads to continue to support
with the development of Mental Health and Emotional
Wellbeing (MHEW) Whole School Approach (WSA)
plans. This will sustain the emotional well-being work
and training offer for schools complimented by the DfE
Promoting and supporting mental health and wellbeing
in schools and colleges national program and support
from the ESCC Schools mental health advisor.

• 13 schools engaged with a programme of bespoke
support to develop good quality resources
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“MY DAUGHTER HAS GROWN IN
CONFIDENCE SINCE STARTING
THE SESSIONS. I WANT TO
THANK YOU FOR GIVING HER THE
OPPORTUNITY TO TAKE PART!”

BROADENING
HORIZONS
PROGRAMME

770

children and 37 families
benefitted from the summer
holiday transition programme

19

schools and 4 community
organisations were funded
to deliver online and focused
enrichment programmes to
support children during the
partial closure of schools

11

schools and 10 community
groups delivered summer
transition programmes in 2020

HOA PROGRAMME YEAR 4
BROADENING HORIZONS
What was the issue?
In Year 4, the Broadening Horizons programme refocused
its priorities to support the children and young people most
impacted by the pandemic, enabling them to access a range
of enrichment activities, either online or within their school or
local community. Our programme of activity included:
• A Summer holiday transition programme (July/August
2020) which enabled children and young people to access
enrichment activities within the school environment or
community setting and prepare them for a return to
school
• An online enrichment fund to support on-line learning
resources and enrichment activities to support children
and young people to remain ‘socially connected’ during
the lockdown period
• A term-time enrichment programme for schools and
community providers to deliver activities for vulnerable
children and young people during terms 5 & 6 (May-July)
• A Summer Holiday Programme (July/August 2021) for
schools and community providers to deliver holiday
programmes for vulnerable children and young to support
their re-engagement with learning and return to school.
The Enrichment Co-ordinators also worked closely with East
Sussex colleagues to ensure the most effective roll out, in
Hastings, of the Government’s new Holiday Activities and
Food fund during the Easter and Summer holidays in 2021.

The Summer Holiday Transition Programme
We funded 11 schools and 10 community groups to deliver a
transition programme over the summer.

Secondary Schools
• Ark Alexandra ran a programme of intensive small group
teaching to address specific knowledge gaps for Year 10
students, alongside a programme to continue home visits
and one to one support for vulnerable pupils who attend
the school.

• The St Leonards Academy ran a range of activities
including:
- an ‘Eggtooth summer school’ – working with pupil
premium Year 6 students supported by English and
maths teachers
- English and maths intensive on-line learning sessions,
focused on Year 10 pupils from St Leonards Academy
and The Hastings Academy
- English and maths tutoring for KS3 and 4 Students
- a Summer School for pupils with SEND which included
additional tutoring for these pupils
• Saxon Mount school ran enrichment activities for pupils
attending the school in September
• New Horizons offered a range of enrichment activities
including sports, art, music, drama and forest/beach
activities, individual support and small group work
including maths and English recovery sessions to support
pupils’ transition back into school and into their new
classes.

Primary Schools
• West St Leonards, in conjunction with the Education
Futures Trust, delivered 2 weeks of forest school activities
• Sandown commissioned Eggtooth to provide for one-toone emotional well-being support for vulnerable pupils
• Torfield ran a programme of summer-based enrichment
activities for pupils to build confidence and rekindle love
of learning
• St Pauls ran a 3-week bespoke learning programme to
include maths and English activities as well as focussed
foundation subjects
• Christchurch ran a three-week daily English and maths
booster sessions alongside Forest School and other
therapeutic activities for vulnerable children
• St Leonards CE Primary Academy in conjunction with
EFT ran a summer school for vulnerable children. This
included sports with an additional focus on improving
emotional and mental well-being.
770 children and 37 families benefitted from the programme,
of whom 442 were Pupil Premium pupils and 430 had special
educational needs56.
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All participating schools reported that the activities were
successful in bringing together children who had been out of
school for long periods or were struggling with lockdown.
All schools recognised that the opportunity to play with other
children and socially interact was a significant benefit as was
the opportunity to re-engage with literacy and maths.
“Our children need the additional support and
reward to support their activities. Learning Outside
the Classroom has now become a key factor of the
curriculum at New Horizons. Every class will have
at least one significant event per term for Learning
Outside the Classroom, including Forest School, Beach
School, Challenges and Team Building.” Jim Cameron,
New Horizons
“The SEN faculty feel that the programme was hugely
successful, and they will offer this again next year.”
Michelle Lower TSLA
From more than 94 parents and families surveyed at HOA
monitoring visits, 100% of parents surveyed felt their children
enjoyed the activities and 85% of parents felt their children
were less worried about returning to school.
“I would like to say my son has really enjoyed this club and
would love to continue after half term if possible, please.
All week he mentions his club am glad he has had the
opportunity thank you.”
“My son has really enjoyed his sessions (he even cried when
he missed a session). Will there be more on offer?”

The Online and Enrichment Fund
The aim of the Online and enrichment fund was to enable
community groups and schools to provide online enrichment
activities for children and young people during the second
lockdown period.
19 schools and 4 groups delivered programmes. These
included:
• Active Hastings provided one to one and small group
wellbeing and physical activity sessions in areas of high
disadvantaged, using links from previous programmes
• The Education Futures Trust ‘SWISH (Sports, Well-being,
Information, Support, Health) programme; delivered a
series of ‘on-line’ enrichment sessions for children and
young people from The Hastings Academy and West St
Leonards Primary

• 13 schools used some or all of the funding for additional
resources including tablets and I-pads etc
• 12 used some or all the funding for software licences,
such as Myon, to enhance their online provision and
be able to better monitor and track progress and
engagement

• Silverdale and The Baird were amongst a number of
schools who provided online social clubs and youth clubs
either delivered in partnership with schools or existing
community groups - to support children and young
people to remain ‘socially connected’ with each other
during the lockdown period.

• 8 schools used funding to provide families with additional
data where there were Broadband issues so enabling
home study

These different approaches were both effective and well
received.

“I have seen a big difference in my daughter when she comes
out of school, she seems more happy and she is not saying
that she doesn’t want to come to school anymore.”
A survey of children indicates that all the children enjoyed the
sessions and 91% felt it had overcome many of their concerns
and made them more confident to return to school57.

“G has really enjoyed doing artwork and being an
only child has really liked spending time with others.”
Parent
All of these community and school enrichment activities and
social clubs reported that the activities were well received and
had improved participation, wellbeing, attitudes, confidence
and physical health of young people.
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We offered schools additional funding to enhance remote
learning offers, for example additional learning resources and
funding for additional tablets and other IT hardware for pupils
in KS1, who did not qualify for national government support
in this area. 19 schools successfully accessed the fund.

• Robsack Wood Primary Academy developed a large library
of sport and play resources for children to use in school
breaks and lunchtimes to improve the quality of play when
pupils returned to school

“When Grace (Active Hastings) messaged me about
one to one sessions, it had got to the point that he (her
son) was scared to leave his bedroom and I wasn’t
entirely sure he’d be a willing participant! However,
apart from a couple of dodgy starts, both the children
have thrown themselves into the activities and really
look forward to the weekly sessions.” Parent

“My daughter has grown in confidence since starting the
sessions. I want to thank you for giving her the opportunity to
take part!”

Remote Learning support

• 6 schools used funding for staff training to maximise the
potential of the software and to enhance and maximise
the impact and the quality of their remote teaching and
• 4 schools developed non-IT based resources for their
children with no or very limited online access, there
included work packs and reading books etc.
Schools have utilised the new resources to provide enhanced
catch up and recovery work for identified pupils as well as
additional in class learning aids.
More than 3443 children have benefitted from the remote/
online learning and enrichment fund across Hastings’
schools58.

The Term Time Enrichment Fund
During year 4, the Broadening Horizons community funding
was refocused onto a ‘term time enrichment fund’, where
schools and community providers were encouraged to work
together to deliver a range of enrichment activities to address
the needs of vulnerable pupils.

We funded 6 projects to deliver a range of enrichment
activities to address the needs of vulnerable pupils:
Lifesize delivered a programme of music therapy workshops
at Saxon Mount alongside a programme of wider learning/
enrichment activities. 22 year 8 pupils (17 boys and 5 girls)
engaged in the regular term time and holiday programmes.
“There have been clear improvements in the children’s
engagement with friendships and relationships with
adults. After playing a guitar one of the pupils has
purchased a guitar and is enthusiastic to learn how to
play it and another pupil remarked that perhaps they
could make music at home with technology now they
had seen how to do it.” Saxon mount programme lead,
Adam Thompson
Project Re-wild worked closely with Ark Alexandra to
support children with high anxiety and those at risk of
exclusion. 41 year 7 pupils took part in a programme of
woodland enrichment and activity work, with 28 of these
pupils working on a regular basis at the 20 sessions in and
after school. Pupil feedback was very positive, with more than
80% saying they enjoyed the work, had grown in confidence
and self-esteem, liked learning new skills and wanted to spend
more time outside59.
The RSPCA at Mallydams provided programmes to improve
outdoor spaces for wildlife and well-being at New Horizons
Special School, Ore Village and The Baird; working with
identified children who were exhibiting behaviours associated
with anxiety and emotional well-being issues. 120 young
people accessed the programme, which helped them build
benches, make birdfeeders and plan up areas for wildlife.
Teachers reported that children looked forward to their
sessions and that attendance, confidence and engagement in
the classroom had improved in many cases.
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“I LOVED THE COOKING AT THE
YM (YMCA) AND THE SKATING IT
WAS GREAT FUN. I’VE NEVER DONE
THEM BEFORE.”
C aged 10

“The group as a whole have come to look forward to
Monday afternoons and anticipate what activities they
will be completing. All our pupils thoroughly enjoy
using tools and they have all shown a keen interest in
completing practical tasks whilst learning how to use
the tools; handsaw, slug hammer and tap hammer.
They have all shown growth in confidence and built
trust with adults. Your ideas have opened up their
imaginations and I will be holding a “starter” session
next term which will encompass all their ideas.”
Mrs Fisher, Nurture Group, New Horizons.
Ore Village Primary Academy employed a local guitar
teacher to work with 20 identified pupil premium pupils. They
had regular sessions through terms 5 and 6 (Summer term).
13 have now taken up the guitar out of school.
Our teacher has taught me a lot. (Year 4)
Playing the guitar makes me feel extra happy! (Year 3)
I feel more confident playing the guitar. (Year 4)
Sandown school worked with Eggtooth60 to build on their
recovery work by delivering an engaging therapeutic art and
craft based programme to support the 12 year 5 children who
they felt would benefit most from enrichment engagement
Children engaged in regular sessions throughout the summer
terms. The feedback from parents both before and during
the programme has been 100% positive as has the teacher’s
response.
“I wish all of the children in year 5 could access this project.”
Mr C Lindsay, Principal Sandown School
Pupil feedback
“I think it’s really good we get to go to the group. I has really
helped me talk about how I’m feeling.” Y5 boy.
“When I got chosen for the group I wondered why and what
it was about but Mrs Tugwell explained it and then I wanted to
go. Sometimes I do worry a lot and this is helping me.” Year 5
boy.
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All Saints Primary offered a ‘Chillax’ after school club
focusing on mindfulness for groups of 10 identified children.
The school delivered workshops on Calypso and the Vikings
and invested in ‘loose parts’ to add to their playground
resources which support the children with creative play.

Holiday Activities and Food Fund
The HOA supported the delivery of the HAF programme in
Hastings.

• 5 schools and 12 community organisations were engaged

to deliver a wide variety of activities over the Easter
period. Over 600 disadvantaged children were involved in
programme

• 15 providers were also involved in delivering a Summer

holiday activities and food fund programme, providing 4
weeks of activities across the town

• 1036 eligible children took part in the programme for at
least one week.

Pupil feedback
“I loved the cooking at the YM (YMCA) and the skating it was
great fun. I’ve never done them before.” C aged 10
“The sports are fun, I like dodgeball best and I really like the
lunches they’re scrummy.” D aged 9

The Summer Holiday Programme 2021
In addition to the HAF programme, the HOA supported an
additional bespoke enrichment programme over the Summer
holiday period. The programme took place in the nine most
deprived wards in Hastings, providing access to a wider
cohort than those covered by the HAF programme. 500
children and young people benefitted from the programme.

Hastings Opportunity Day
The HOA team adapted the Hastings Opportunity Day to an
online event. This enabled the event to take place despite
significant Covid constraints e.g children being sent home in
bubbles, at Saxon Mount and the St Leonards Academy with
more than 100 pupils taken part in the event across the two
schools.
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What did we do?

What were the outcomes?

• As a Careers Hub we continued to provide opportunities
for young people, staff, parents/carers and employers to
engage with careers. This included an online ‘What Next
Sussex’ event in November 2020 for young people in
Years 10 – 13 and parents/carers to see the opportunities
available post 16. Over 10,000 people attended the event
from across Sussex.

• Over 10,000 Live views were noted for the Virtual What
Next Sussex event, with 7,350 On Demand views from
pupils, parents and school classrooms for the post-16
options event on the LearnLive platform.

• The Hub provided online careers resources including
videos for teachers to use in the classroom and for home
learning. There are now 92 videos covering various topics
including labour market information, apprenticeships,
employability skills and interviews with employers about
their career journeys and talking about how the school
curriculum relates to the world of work.
• Enterprise Advisers (EAs) are business volunteers that
work strategically with an individual school to support
their careers and employability strategy. 100% of schools
have been matched to an EA and they have continued to
work with their schools.
• The ESCC Virtual Work Experience offer has enabled
some schools to give pupils a mix of both digital and some
face-to-face work experience. The virtual work experience
package included 21 lesson plans and resources, 13
employer videos, employer-set tasks and 3 online Q&As
with employers and careers guidance professionals.
• An ICAN event was run in summer 2021 for pupils with
SEND. This interactive event gave young people from
Hastings the opportunity to hear from employers, training
providers and colleges.

“BEING PART OF THIS PROJECT
HAS REAFFIRMED MY INTERESTS
IN PURSUING A CAREER IN A
CREATIVE FIELD. AS PART OF THE
MARKETING PROCESS FOR ONE OF
OUR SCREENINGS I GOT TO PRODUCE
A POSTER ON PHOTOSHOP.”
Y12 student

• All schools (82 pupils) from Hastings attended the
ICAN event, providing pupils with SEND a tailor-made
event to assist them in focusing on skills and careers,
The event received excellent feedback, with one parent
commenting: “The event was very good and improved
my understanding of the local employment, education
and training opportunities for young people with special
educational needs. I thought it was very well organised,
with varied information, good website links, positive
guests and a very clear and happy host.”
• In a year in which Covid could have seriously curtailed
access to work experience, 225 students in Hastings
accessed virtual work experience, and 79 were able to
undertake at face to face work placement.
• The Hub has continued to work with Primary Schools,
supporting them to embed careers-related learning in
the curriculum, challenge socio-economic and gender
stereotypes and raise aspirations from a younger age.
The Careers Hub have learned to quickly adapt their offer and
to keep schools engaged. Careers education, ensuring the
young people of Hastings understand the labour market and
the opportunities open to them is more important than ever
as we look towards economic recovery post-Covid and an
ever-changing employment and skills landscape in future.

• An online Apprenticeship Roadshow gave Hastings’ pupils
the chance to hear from employers and training providers
about apprenticeship vacancies, and from apprentices
about how they had benefited from their training in the
workplace.
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What is the issue?

Progress

In year 4, secondary schools in Hastings were clear that a
focus on school-based approaches to improving inclusion and
reducing exclusions was a core priority.

• 11 pupils began to access the new bungalow between
September 20 to March 21 with a very stop start
experience due to partial school closures

The previous year had been extremely challenging for schools
working with pupils at risk of exclusion, and whilst schools
in Hastings had developed innovative ways of continuing to
support vulnerable pupils, fixed term exclusion rates across
schools remained high.

• Between September 2020 and February 2021 there was a
reduction in fixed term and permanent exclusions across
the school. During this period the numbers of pupils who
experienced a suspension reduced by 71% compared to
the previous year

So what did we do?

• Since March 2021, 26 new pupils accessed the compass
and there were only been 2 suspensions issued to this
cohort who had all previously received 5 suspension or
more

• We continued to fund Hastings secondary schools so that
they could continue to develop and implement in school
approaches to inclusion and reducing exclusions
• We provided funding for secondary schools outside
Hastings many of whom have high numbers of Hastings
pupils on roll, many of whom have large numbers of
Hastings children on role, to develop their own in
school approaches to inclusion (as part of our Twinning
Approach – see page 80)
• We provided funding for a co-ordinator to work with
schools across Hastings and in Area 3, to develop
collaborative approaches to preventing exclusions.(as
part of our Twinning Approach – see page 80).
We have set out below what the three secondary schools did
and its impact:

Ark Alexandra
Ark Alexandra continued to develop the quality of alternative
provision for an identified cohort of students at risk of
permanent exclusion, building on the previous work of the
inclusion key worker model and alternative provision. Ark
Alexandra set up a new structure utilising and enhancing
staff skills to provide interventions for individual students,
located in an adapted bungalow on the lower school site, the
Compass Centre.
Each student had a bespoke plan, focused on enabling them
to progress with academic studies and have time to complete
sessions to support their soft skills.
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• 20 of the students from the March cohort were
re-integrated back into the mainstream school.
In addition to those pupils accessing the Compass, Ark
Alexandra offered alternative provision options to a number
of students who were struggling to access mainstream
provision but who had not experienced multiple fixed term
suspensions.
This included working with Project Rewild, a version of forest
school aimed at vulnerable year 7 and 8 pupils. 20 pupils
positively engaged with the programme. Jujitsu was also
offered to vulnerable year 8 with 14 students attending an
offsite venue one day a week and all achieving a qualification
in leadership and sports management.

The Hastings Academy
The Hastings Academy delivered three core interventions
for pupils.
• 36 Year 8 pupils at risk of disengagement or exclusion
were supported by an additional staff member alongside
accessing Forest School and the school’s Learning to
Achieve area to enable them to engage with lessons within
mainstream school
• Over 100 pupils accessed mental health group work
support through Believe in you teams (a voluntary
organisation offering counselling support to young
people). In 8 out of the 11 groups delivered, 100% of
students reported that they felt less anxious and 100% of
students reported sessions having a positive impact on
their Mental Health

• 25 pupils with emerging mental health needs accessed
one to one counselling over a 12 week period, delivered
alongside support for their parents from Eggtooth, a
voluntary organisation delivering psychological support to
young people. Eggtooth also delivered small group work
for pupils at risk of suicidal ideation.
Progress
Suspension rates across the school remained at a similar
level to the previous year. However, the school reported
that as a result of the additional support, there was a
significant improvement in behaviour, particularly in respect
of vulnerable pupils. The school noted that, pupils were less
likely to experience repeat suspensions, and as result being
referred to the schools ‘recovery area’. For example, in term 4
10% of Year 8 students had accessed Learning Recovery and
by Term 5 this had reduced to 3%.

The St Leonards Academy
The St Leonards Academy built on their work to enhance
their Education Training Centre ( ETC) for pupils most at
risk of exclusion.. Their aim was to provide an integrated high
quality curriculum and therapeutic offer to students accessing
the Centre.
The impact of this co-ordinated approach; focusing on
developing students core literacy and numeracy skills
alongside developing self-esteem and increased self-regulation
resulted in significant improvements in engagement and
access to mainstream provision for identified pupils.
During 2020/21, 62 Year 7, 8 and 9 students all at risk of
permanent exclusion completed a placement within the ETC.
92% of these students completed their programme and have
successfully graduated back into mainstream school, without
further intervention or received suspensions. All students
from this cohort avoided permanent exclusions.

Learning from the programmes
The impact of Covid and partial school closures has had a
significant impact on schools’ ability to deliver creative and
inclusive interventions for those pupils who struggle to meet
the expectations of school life. For vulnerable pupils, the
impact of partial school closures and periods of isolation had
a particularly disruptive impact on their ability to re-engage
positively with school. However, during this period, secondary
schools across Hastings demonstrated their commitment to
continuing to find creative ways of supporting and engaging
with those pupils most at risk of suspensions, and also
of working collaboratively together to prevent increasing
numbers of pupils experiencing permanent exclusion.
This work, was supported by that of the ESCC programme of
work (funded for Area 3 by the HOA) to reduced exclusions
(see page 80). As a result of this co-ordinated approach,
during this period, secondary schools in Hastings and Rother
(Area 3) have developed:
• a much greater focus and priority on shared and
collaborative working and on developing school-to-school
approaches to prevent suspensions and particularly
permanent exclusions for those pupils ‘most at risk’
• innovative approaches, including developing innovative
curriculum approaches to engaging with pupils at risk
of disengagement, that have proved to be particularly
beneficial in supporting those pupils to return to
mainstream education successfully
• creative approaches to working with parents/carers,
alongside testing out and implementing new approaches
to working with cohorts of ‘at risk’ pupils and wider
groups of pupils which are proving to have particularly
beneficial impact on the motivation, engagement and
attendance of identified pupils.
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What was the issue?

The HOA Recovery Programme

Children and young people in Hastings, and particularly those
from disadvantaged backgrounds, had been disproportionately
impacted by Covid 19. Schools reported that many children
had experienced significant loss of routine, structure,
friendships and opportunities during the partial closure of
schools period, resulting for many, in feelings of increased
anxiety, a lack of confidence in returning to school and loss of
learning in respect of maths and literacy in particular.

The Ark schools: Ark Alexandra and Ark Little Ridge

What did we do?
We made funding available for trusts and schools to deliver a
Recovery programme addressing the specific needs of their
pupils and their schools. This was in addition to national
funding for recovery for individual schools and the national
programme of tutoring and mentoring support provided by
the Department for Education.

What was the impact?
Trusts and schools reported that they found the localised
approach particularly helpful. They reported that as a result
of being able to develop bespoke programmes, these had
a positive impact on supporting progress for their most
disadvantaged pupils.
We have set out examples of trusts and schools recovery
programmes below.

Ark Alexandra and Ark Little Ridge employed Graduate
Teaching Assistants in each school to provide small group
catch-up work for students who have fallen behind over
lockdown.
At Ark Little Ridge, the Graduate Teaching Assistant delivered
one to one and small group interventions, specifically
designed around individual pupil’s needs, for 22 identified
pupils (13 pupil premium (68%), 5 pupils with special needs
(23%)).
The school reported that:

• from Oct – July 2021, 21 pupils made progress in reading
using the NGRT assessment and increased their reading
age (95%), 19 pupils made 6 months or more years
progress (86%). Out of the 13 pupil premium pupils, 12
pupils made progress (92%)

At Ark Alexandra the GTA worked with the timetabled
literacy groups to support a subset of pupils to work closely
on fluency strategies. This cohort of pupils’ progress was
tracked using Accelerated Reader Star Reader Tests, which
demonstrated that over the 6 months of the programme,
over half of students made at least one year’s progress in
their reading age. Additional benefits of the project included
improved attendance, with a 6.2% reduction in persistent
absenteeism from this cohort of pupils62.

Sandown Primary school
Sandown Primary school extended their school day for Year
4 and Year 6 pupils, to provide extra catch-up sessions for
children focusing on maths, literacy, transition and anxiety
issues. The programme has had a positive impact.

• the results of the SATS exams delivered by the school

produced results that exceeded their expectations: with
88% of children reading age related expectations in
English, 83% in Maths. As the Principal said: ‘Surprisingly
with everything that has gone on many children have
developed far greater independence and attendance
has been high. The small groups have created better
relationships between children and tutors which we
believe has contributed to this. The subject knowledge
of our tutors has improved, and this had a whole school
impact as many of them are higher level teaching
assistants.’

• out of 5 pupils with special needs, 4 pupils made progress

(80%) and out of 9 non-PP 8 pupils have made some
progress (89%)61. There were additional benefits, namely,
a good take up of targeted after school Reading and Maths
sessions and very positive feedback from parents, with
children settling back into school life post Covid.

“The HOA Recovery Funding enabled the school to
employ an additional member of staff through the
GTA program. With this additional staff member,
we were able to run focused interventions to small
groups of pupils and in key areas identified in reading,
writing and maths. The interventions allowed children
to gain confidence to develop and embed vital skills
as a platform for subsequent learning. End of year
assessments showed progress in these targeted areas.”
Kate Woolley Head of School

The Diocese of Chichester
The Diocese of Chichester multi-agency trust schools;
All Saints, St Leonards CE Primary School, Christ Church
and St Pauls Primary Academy used their funding for a
counsellor/therapist for one day a week in each school to
support children with emerging mental health needs as a
consequence of lockdown and covid19 issues. As a result of
the intervention,

•

82 identified children accessed counselling of which 36
(31 Disadvantaged) children were provided with 1:1
Support Sessions

• 46 Children took part in Group Support Sessions and
drop-ins (49 groups sessions run)

• in addition, 9 school staff were trained to be able to

offer social, emotional and mental health support and 6
Parent carers accepted SEMH guidance to support their
children63.
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The trust reported that all feedback about the project has
been very positive with parents/carers saying they have
noticed a change in behaviour: children are using selfregulating strategies they have been taught, attendance has
improved, separation anxiety has reduced, children are less
worried, more confident and generally happier. Teachers also
reported significant improvements in engagement in class,
behaviour (with a reduction in behaviour incidents) and
academic progress consequently.
“Over the last few weeks [Child] has not been
feeling worried or having as many flash backs.
He seems more settled in class (child identified
SEMH improvement around dealing with anger and
learning calming techniques to deal with anger/fear.
Overall improvement especially in class and on the
playground.” Teacher quote
“I used to get really angry now I know how to calm
myself down, I feel a lot happier and calmer.” Pupil
“DCAT’s approach is always focused on the children
and supporting our staff. The funding from the
HOA for a school counsellor and therapist has been
invaluable especially in the light of the challenges
faced due to the national lockdowns. The impact of
the work has been that our schools have seen positive
responses from the children that have benefited from
this additional support.” Mark Talbot, CEO DCAT

Sacred Heart
Sacred Heart ran forest school provision, targeted at
vulnerable year 3 and year 6 pupils within the school. 38
pupils took part in the programme from year 3 and 4. The
school reported that:

• as a result of engagement in the programme pupils’

attendance improved: from 95.6% for the year 4 group to
97.4% after the forest school activity, and 95.1% for the
year 3 group to 96.9% overall attendance following the
activity

• pupil’s reported increased confidence following the
programme and feeling more confident about new
experiences64.
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TASMAT schools, Torfield and Saxon Mount
TASMAT schools, Torfield and Saxon Mount, provided
additional support to students who had fallen behind,
through catch-up lessons in small groups or one to one
targeted support.
• Saxon Mount reported that 88% of pupils in year 11
were ‘on track’ to achieve or exceed expected outcomes,
reflecting the progress of those who had accessed the
additional support, with most now back at expected
progress points
• Torfield reported for those pupils who had been affected
by lockdown, data suggested that their attainment levels
were ‘on track’, with 90% of Key Stage 1 pupils achieving
the expected development in their communication skills
• Both schools highlighted the additional benefits of the
interventions, of a high level of engagement and positive
feedback from parents and pupils.
Ore Village Primary (TKAT)
Ore Village Primary (TKAT) focused on additional support
for upper Key Stage 2 pupils in years 5 and 6 who were behind
in maths and literacy through a programme of one-to-one
sessions and small group work. The project had a positive
impact;
• 4 of the 7 higher achieving pupils in year 5 receiving
maths tuition, achieved ‘greater depth’ in the summer
assessments and the average increase in points for the
paper (since the spring assessments) was 27 points
• 11 of the 17 pupils in year 5 receiving reading tuition,
achieved ‘secure’ in summer assessments of progress and
5 achieved ‘greater depth’
• for 6 of the 9 pupils receiving maths tuition, progress can
be demonstrated by improvements in calculations, with
children securing an average point increase of 14 points
compared with children who received no extra support
who had an average point increase of 10.5 points.
The school also report that an additional benefit of the
programme was that pupils felt very comfortable about
receiving extra support and 100% fed back that they enjoyed
the sessions and felt it had supported their progress65.
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Feedback from the children included: “I feel more confident
for next year at secondary school.” “It gave me a chance to
practise the things we learnt in class.” Class teachers have
remarked on increased confidence and participation in whole
class lessons. Positive parental feedback.

Five academies recorded a difference of up to 11
months between pupils’ average reading ages and their
chronological ages. This was notable in Years 2 to 4.
Individual academies recorded an increase in reading ages
ranging from between 2 and 7 months and an increase of
up to seven for average percentile ranking scores

St Marys Star of the Sea

- Five of the academies recorded that between 56% and

St Marys Star of the Sea implemented a series of reading
interventions through one-to-one and small group learning,
especially focussing on those pupils with English as an
additional language who were below age-related expectation.
Intensive language support was given to groups of pupils
in KS1 with either moderate or severe language delay. The
support included group phonics support, vocabulary support
and 1:1 reading boosters. As a result of the intervention, the
school reported that 11 children made expected progress,
and 7 were assessed as requiring additional support. This
process enabled the school to identify those children
requiring further focused interventions in the next academic
year. The school reported improved confidence and selfesteem, both in class in and social settings for those children
accessing interventions and an improvement in pupil’s
behaviour.
University of Brighton Trust (UoBAT)
University of Brighton Trust (UoBAT) took forward a ‘whole
trust approach’ to recovery, using Accelerated Reader and
Expert Reader to support the reading recovery for pupils who
had fallen behind in Years 2-6.
• Accelerated Reader was stalled due to Covid, but a full
training programme for 120 academy staff was completed
and a total of 1916 pupils from Year 2-Year 6 engaged in
the project across the seven primary Academies.
All pupils have undertaken Star Reader assessments
to benchmark and determine their zone of proximal
development to aid book choices

63% of pupils achieved above the 40th percentile ranking
benchmark by the end of Summer 2.

Across the Trust, academies reported pupils having a “better
engagement and confidence” with reading and “a greater
love of reading”. Academy staff have reported that pupils
are developing a clearer understanding of the books that
they should be reading and why. They are reading a wider
variety of texts and many pupils are reading more. Pupils are
keen to quiz and are beginning to understand how quizzing is
supporting their reading, helping them to understand what
they know and have remembered about what they have been
reading. “Accelerated Reader has already raised the profile
of reading for pleasure at our academy, with pupils, staff and
parents”. Reading Leader in Hastings.

• The Expert Reader programme, a reading intervention

underpinned by the principles of Reading Recovery was
delayed until after Easter 2021 due to Covid19. The
training took place across the nine academies in Hastings
and baseline date was completed for 45 children (6 in
each academy) as part of the training. Early data from
the programme showed every child moved up at least
one colour book band level. Examples of exceptional
progress include a child who began at red 4 (as an
emergent reader) and finished at blue 10 (a transitional
/ independent reader) and a child who began at level 21
and finished at level 25, resulting in them being able to
access Destination Reader. Every child’s comprehension

scores have increased. There has been positive feedback
from our attendees and the programme is moving
forward positively. This programme will continue into next
year alongside the AR programme.
New Horizons (SABDEN)
New Horizons (SABDEN) provided additional focused
outreach work for pupils with high levels of persistent
absence. Newly trained Teaching Assistants worked
via outreach work initially, with 10 targeted pupils with
persistently high absence records or who were non-attendees.
As a result of the intervention,

• all pupils showed an increase in attendance
• the programme has enabled staff to be trained in effective
outreach work, and

• the strategies developed can be used to work with

other pupils with high levels of persistent absence. The
strategies which involved meeting pupils out of school
but in a neutral space was especially helpful in building
relationships and trust, enabling school staff to identify
issues and begin to work in a safe environment with pupils
to address these.

By July 2021 a total of 708 pupils were regularly
quizzing, the other pupils were in the early stages of
Accelerated Reader due the interruptions brought about
by Covid (lockdowns, staff isolation, the closing of pupil
bubbles)
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5

The College Programme
East Sussex Coast College Group were funded to deliver a
recovery programme for a cohort of 1400 full time 16-18
learners and 19+ learners, identified with specific needs
whose studies had been impacted by COVID.
The programme aimed to support staff and student
wellbeing, improve attendance and provide engagement
with learning opportunities for all learners, particularly the
most disadvantaged. This included the loan of devices, an
accelerated tutor programme, a wellbeing and safeguarding
programme and an enrichment offer with a set of linked
resources and virtual activities for wellbeing, enrichment and
work experience.
The college set out, that the impact of the programme
included:
• increased learning opportunities of 14-18 hours per week
for the vast majority of learners in the 16-18 cohort.
Approximately 40% of those engaged were disadvantaged
learners

A student survey to measure the success of the programme
reported that 95% of learners strongly agree/agree that
the college has created a safe, disciplined, and positive
environment with 95% strongly agreeing/agreeing that they
are treated fairly at college.

97%
of learners

97% of learners strongly agree/agree that
they are treated respectfully by college
staff and that they have been encouraged
to respect all members of the college
community66.

schools delivered interventions
to address pupil’s emotional
well-being and mental health

“THE HOA RECOVERY FUNDING
ENABLED THE SCHOOL TO
EMPLOY AN ADDITIONAL
MEMBER OF STAFF THROUGH
THE GTA PROGRAMME...”
Kate Woolley Head of School, Ark Little Ridge

16

schools focused on one to one
and small group interventions,
particularly focused on pupil’s
literacy and maths

1

school focused on support for
those pupils whose attendance
at school had been particularly
disrupted by Covid

• a 50% increase in Virtual opportunities for students to
engage with employers, universities and peers
• improvements in overall attendance of 4% from the
beginning of lockdown, to 84.4%
• increased retention for Foundation Pathways students:
96.6% (compared to 70% in 19/20)
• 300 learners were engaged on an accelerated tutor
programme, providing one to one session’s for students
to access support to discuss barriers to learning
• 140 learners were engaged on a wellbeing and
Safeguarding programme, providing secure contact to
build relationships and to support the student to achieve.
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SHARING LEARNING/TWINNING PROGRAMME
– ACROSS EAST SUSSEX AND BEYOND
In year 4, each of the 12 Opportunity Areas was ‘twinned’
with places facing similar challenges, with the aim of sharing
learning of what works.
The HOA used this funding to support and share learning with
trusts and schools largely within the East Sussex area. This
included:

• a programme to extend learning around reducing

exclusions from one area of East Sussex to Hastings and
Rother secondary schools, supporting them to work
collaboratively and to test out approaches to reducing
exclusions

• additional funding for secondary and primary schools

across East Sussex to deliver ‘recovery’ programmes for
pupils who had experienced lost learning during the partial
school closure, and

• a programme to introduce and embed Destination Reader
and Daily Supported Reader across primary schools in
Portsmouth – a local authority with a similar profile of
deprivation to that experienced in Hastings.

Across the schools, from September 20 until April 2021 there
was:

• a decline in the number of pupils not in receipt of free
school meals experiencing suspensions

• no change in the number of children with SEND receiving

suspensions and a slight increase in the number of pupils
in receipt of free school meals receiving suspension.
This can be attributed to a number of reasons; more
students having been identified as being entitled to free
school meals and there have been more one-off fixed
term exclusions as schools returned from 2 partial school
closures in the academic year which resulted in a greater
level of disruption and difficulty settling pupils back into
the routines of school life.

4 out of 5 of the schools in the Area 3 group received funding
to deliver ‘in school’ provision for pupils at risk of exclusion.
Schools used funding in a variety of ways; from:

• running a series of workshops and programmes across the
year to develop vulnerable pupils’ skills and resilience

Progress made
Area 3 secondary schools inclusion programme
Across the Hastings and the secondary schools outside
Hastings (known as ESCC Area 3 Group), greater coordination and joint working across the schools to prevent
exclusions, has been associated with:

• 12 permanent exclusions being avoided due to a greater

use of school to school transfers and in-school inclusion
being used by participating schools

• across the Area 3 schools, 16 children were permanently
excluded, which is 2 fewer pupils excluded than in the
previous year

• 3 out of 8 of the schools did not permanently excluded
any pupils67.

• delivering focused mentoring support along with

weekly case conferences to review and develop support
strategies for identified pupils

• developing and ensuring staff presence within a nurture
provision for pupils struggling to self-regulate to enable
them to re-boot, and

• a programme focused on working with families of pupils

at risk of exclusion focused on building their resilience and
engagement with education.

Impact

• all of the schools reported on reductions in the number of
pupils who were permanently excluded

• no students on any of the programmes were permanently
excluded and 3 out of the 4 schools did not exclude any
pupils from across the school

• one school permanently excluded one pupil, a reduction

from permanently excluding 4 the previous year. They also
report reductions in the number of temporary exclusions
for identified cohorts of pupils and improvements in
attendance for this cohort.
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All schools have identified a commitment to continuing with
these programmes and the approaches introduced as a result
of funding next year. All schools faced challenges in respect
of partial school closures and the impact of Covid. However,
there were able to refocus projects to continue to support
vulnerable pupils and families during this period.

ESCC Recovery programme – across primary
and secondary schools
Primary Programme
HOA provided additional ‘recovery funding’ to primary
schools across the Local Authority to enable them to deliver
additional support, particularly focused on Year 6 booster and
catch up sessions to help pupils address challenges following
an extended period partial schools closure.
Funding was distributed to each Education Improvement
Partnership (small clusters of primary schools within a
locality) to allocate to their highest priority schools and share
according to the percentage of disadvantaged pupils within
schools. Schools used their funding to provide additional
National Tutoring Programme tutors, a Third Space for
mathematics intervention, engaging Graduate tutors for
catch-up, senior leadership release time, bespoke supported
literacy and numeracy and additional learning resources.
Schools reported the positive impact that this funding had on
enabling disadvantaged pupils to re-engage with learning and
made significant progress.

Progress
Some of the successes reported by primary schools were68:

• accelerated progress in line with the school’s assessment
system

• pupils who were not on track to reach age related

expectations at the start of April 2021 achieving age
related expectations by the end of Term 5 as a result of
the focussed intervention

• positive impact evident in pupils’ books and feedback
from parents

• following evaluation of the impact of Third Space one EIP
decided to fund this for an additional cohort.

The Secondary Programme
Additional funding, from the HOA, was also offered to East
Sussex secondary schools to support additional recovery
interventions, focussed on the most disadvantaged students
in Year 10/11 (741 identified countywide).
In all 20 of the 24 schools engaged with the project.
Schools reported the positive impact of the programmes
they were able to implement. This included improvements
in engagement with learning, behaviour, progress and
attendance. Staff involved in delivering the programmes
reported improved levels of pupil engagement both in the
planned sessions and in the wider curriculum.
Due to the pandemic and all meetings being virtual, a website
and blog were created with a up-to-date guidance, latest
research and support materials for schools to access
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PORTSMOUTH

What was the issue?

Pupil surveys from this data highlighted the following impact:

Standards in both reading and writing at KS2 in Portsmouth
had long been lagging behind the national average and were
poor in comparison to statistical neighbours. Portsmouth
has a similar demographic to Hastings and similar levels
of deprivation. They were interested in the impact that
Destination Reader had had on improving literacy levels across
Hastings schools and were keen to introduce it into schools in
Portsmouth.

• there was a 20% improvement in the proportion of pupils
reporting that they loved reading from 57% to 37%. There
was an 8% decrease in the number of pupils reporting
that they didn’t like reading

What did we do?
The HOA provided funding for Portsmouth City Council to
introduce Destination Reader and Daily Supported Reader
across 11 primary schools in Portsmouth. Funding enabled
schools to purchase licences and books, alongside supporting
ongoing contact with Hackney Learning Trust, staff release
time to visit colleagues in other schools and supply time to
ensure the collection of data throughout the project.
• All lead teachers and members of each school’s senior
leadership team completed the training
• Project schools cascaded this to all relevant staff, this was
slightly delayed and introduced slightly later than planned
due to Covid
• In each project school, the Senior Leadership Team
member in that school monitored teaching and
learning in Daily Supported Reading and Destination
Reader, alongside visiting other schools to observe
implementation with pupils.
Impact
• From Destination Reader Baseline assessment data
undertaken by schools, just under 1,000 pupils were
involved in the project and 100 staff. Approximately 50
pupils were also involved in Daily Supported Reader across
the schools

• there was a 20% increase in the number of pupils
reporting that ‘they think they are good readers’ in
comparison to a 6% decrease in the numbers of pupils
reporting that they were not a good reader
• there was a 12% increase in the number of pupils
reporting that they read at home every day, and a 7%
decrease in the number of pupils reporting that they
‘never read at home’
• there was an increase from 14% to 35% in the number
of pupils who reported they knew 10 or more authors, in
comparison to a decrease from 57% to 25% in pupils who
knew less than 5.
Staff and pupil audits across participating schools suggest
there was a positive correlation between Destination Reader
and improved progress. This view was shared by Portsmouth
City Council who shared participating school’s view that the
introduction of Destination Reader and Daily Supported
Reader had had a positive impact on pupils’ progress.
Schools reported that the support network group set up to
enable them to share experiences, resources and planning
was vital in enabling them to introduce the programme, whilst
managing the complex issues arising from the pandemic. They
reported that the increased collaboration across schools,
sharing training and lessons has also been a vital component
of the project’s success. They are committed to continue
to implement the programme and to continue to work with
Hackney Learning Trust, to introduce a Destination Reader
Plus for Year 7 pupils in the all-through school already taking
part and a neighbouring secondary school.

• Baseline information was collected on all levels of pupil’s
confidence and enjoyment in reading. This was repeated
at the end of term 4
• Baseline follow up (end of term 6: December 2021) will
also be collected on teacher levels of confidence and
reading.
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SUCCESS
AND NEXT STEPS...

“WORKING SO THAT HASTINGS
CHILDREN AND YOUNG PEOPLE
CAN ALL ACHIEVE TO THEIR
FULL POTENTIAL.”
Hastings Opportunity Area

Year 4 of the HOA built on the momentum achieved in the first three years of the
of the programme, despite the challenges of the Covid-19 pandemic, to develop
a collaborative approach supporting improvement, innovation, and new ways of
working across Hastings’ schools and community providers.
One of the key strengths of the HOA, as a place-based programme, has been its ability
to respond, at speed, to the challenges created by Covid-19 in addressing the needs
of children and young people in Hastings and the priorities of Hastings schools and
community providers in respect of these. The HOA team’s close working relationships
with partners enabled the development of tailored responses to address the pressing
and ongoing challenges schools and providers were facing in meeting children’s
learning and wider needs during and following periods of lockdown. Implementation
during this period sustained and built on the progress made in maths, literacy, and
mental health. Additionally, the learning from Broadening Horizons helped to return
to effective enrichment opportunities, building on and sustaining the local response to
educational recovery.
Children, young people, families, and schools still face considerable challenges. For
our most disadvantaged children and young people, schools have highlighted ongoing
concerns: mental health, high rates of persistent absence amongst older young
people, and the continued challenge of ensuring our most disadvantaged pupils
are able to reach their full potential in spite of many other factors that can make
this difficult. The commitment of trusts, schools and community providers to work
collaboratively to share effective innovation, integrate effective practice and continue
to drive improvements across schools and settings in Hastings and beyond will, as the
programme has demonstrated, enable children and young people across the town to
thrive and succeed.
Our aim, for year 5 of the programme and beyond, is to create a legacy that builds on
these foundations to embed and further sustain this model of partnership working so
that Hastings’ children and young people can all achieve to their full potential.
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ENDNOTES

1

Social mobility index: 2017 data - www.gov.uk/government/
publications/social-mobility-index-2017-data

2

Key Stage 2 (KS2) covers the four years of schooling normally
known as Year 3, Year 4, Year 5 and Year 6 when pupils are aged
between 7 and 11 years.

3

Key Stage 4 (KS4) covers the covers the two years of schooling
normally known as Year 10 and Year 11, when pupils are aged
between 14 and 16 years.

4

Data taken from HOA Monitoring Report, March 2020

5

Destination Reader is a new approach to teaching reading in KS2.
It involves daily sessions incorporating whole class modelling prior
to the children applying these skills through partner work and
independent reading. Children deepen their understanding of the
texts they read through the systematic use of a series of strategies
and language stems. Source: Destination Reader | Hackney Services
for Schools

6

7

Daily Supported Reading (DSR) is an internationally acclaimed
approach to the teaching of early reading in KS1 (and for low readers
in KS2). Primarily a whole class programme, it has proven success as
a small group or 1-1 catch up intervention. Source: Daily Supported
Reading Programme (DSR) - Year 1 | Hackney Services for Schools
Accelerated Reader - Overview | Renaissance Accelerated Reader
(AR) is a website used by teachers and parents to improve or
“accelerate” pupils’ reading skills.

8

Pre-and post questionnaire survey with 116 participants, Final
monitoring report Early Communication project July 2020

9

Data taken from HOA end of project report, 2019

10 The ‘Mind The Word Gap’ project enabled teachers in the two
schools to share pedagogy, resources and ideas in order to
strengthen language mastery in our schools.
11 End of Project Report from Sandown Primary School, July 2020
12 End of report provided by St Leonards Academy July 2020
13 MidYIS. Standardised curriculum independent assessment of pupil
reading scores. www.cem.org
14 Star Reading is an online reading assessment Renaissance Star
Reading. www.renlearn.co.uk
15 Renaissance myON® Reader is an online literacy environment that
gives students access to more than 6,000 enhanced digital books.
16 Data taken from End of Project report, 2019
17 www.getfurther.org
18 Department for Education - Social Mobility Delivery Plan - Hastings
https://assets.publishing.service.gov.uk (p. 34)
19 Data taken HOA end of project report 2020 and ongoing monitoring
reports 2018-20
20 Operation Encompass - Czone. www.eastsussex.gov.uk

ENDNOTES

21 Operation Encompass
22 East Sussex County Council defines a whole school approach in this
context as “mobilising the whole school to promote student and staff
wellbeing and address mental health issues”.
https://czone.eastsussex.gov.uk
23 Boingboing
24 HOA end of project report, January 2020
25 Trusts, schools, colleges, employers, and a group of parents, young
people and children all took part in the consultation process at the
outset of the Opportunity Area programme in 2016/17

47 Data complied from all schools final monitoring reports submitted to
HOA at end of academic year 2020/2021
48 Ark Alexandra final monitoring report, data compiled from school
data
49 St Leonards Academy final monitoring report, data compiled from
school data
50 Hastings Academy final monitoring report, data compiled from
school data
51 Quote provided from Education Future Trust end of project report
to the HOA, 2019

26 Hastings Opportunity Area Delivery Plan, 2017

52 All data provided by Education Future trust Final monitoring report

27 Do IT | Connecting people to do good things

53 Data collected from Subject leaders July 2021 Survey, Hastings
Maths Project

28 www.youtube.com/watch?v=HfY05RQqqpM
29 www.hastingsopportunityarea.co.uk/2019/08/31/young-ambassadorslaunch-social-mobility-fund-at-event-attended-by-90-secondarypupils/
30 HOA end of project reports 2019 and Headteacher survey 2019
involving 11 Headteachers.
31 Data taken from HOA Schools Pupil Attitudinal Survey March 2020
16 schools and 5131 student responses
32 Data taken from End of project monitoring reports and HOA parental
survey (survey of over 100 parents post activity 2019)
33 Data taken from HOA end of project monitoring reports 2019
34 Data taken from HOA Schools Pupil Attitudinal Survey March 2020
16 schools and 5131 student responses

54 Boingboing co-produced resilience research and practice Boingboing
55 Revised Children’s Anxiety and Depression Scale (RCADS) (corc.
uk.net)
56 Data from HOA Monitoring reports and monitoring visits 2020 and
2021
57 Data taken from HOA student survey of 376 students in 2021
58 Data taken from HOA School Monitoring Report 2021
59 Data taken from HOA Monitoring Reports and End of Project
Reports, 2020 and 2021
60 Eggtooth

35 Data taken HOA End of project report 2020

61 Data from Little Ridge HOA End of Programme Monitoring Report
2021

36 Data taken HOA end of project report 2019

62 Data taken from HOA End of Programme Monitoring Report 2021

37 Data taken HOA end of project report 2019

63 Data taken from HOA End of Programme Monitoring Report 2021

38 Data taken HOA end of project report 2019

64 Data taken from HOA End of Programme Monitoring Report

39 National Key Stage 2 results in reading

65 Data taken from HOA End of Programme Monitoring Report 2021

40 GCSE Grade 5 is a ‘strong pass’ and equivalent to a high C and low B
in the former grading system.

66 Data taken from HOA End of Programme Monitoring Report 2021

41 Pupil absence in schools in England: 2018 to 2019. www.gov.uk
42 Permanent exclusions and suspensions in England, Academic Year
2016/17 – Explore education statistics. www.explore-educationstatistics.service.gov.uk
43 186 practitioners were interviewed as part of the final monitoring of
the project
44 Ark Castledown final monitoring report, data compiled from school
data
45 Brighton Academies Trust (UoBAT) final monitoring report, data
compiled from star reader

67 Data provided by East Sussex County Council
68 All examples taken from School Case Studies – HOA End of Project
Report 2020
69 Captured during a video interview with Allsaints Children
70 Data taken from HOA monitoring reports 2018-20. Children and
school surveys 2018-19.
71 Continuing Professional Development
72 Permanent exclusions and suspensions in England, Academic Year
2019/20 – Explore education statistics. www.explore-educationstatistics.service.gov.uk

46 Ore Village final monitoring report, in house school data was used
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Working in association with:

Hastings Opportunity Area
Email: hastings.opportunityarea@education.gov.uk
www.hastingsopportunityarea.co.uk
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